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MOTTO 
 
“So, verily with every difficulty, there is relief: 
Verily, with every difficulty there is relief.” 
(QS. AL- Insyirah: 5-6)  
 
“Be kind, for whenever kindness becomes part of something, it beautifies it.” 
“Whenever it is taken from something, it leaves it tarnished.” 
(Imam Bukhari’s Book of Muslim Manners) 
 
Success does not depend on your aptitude or altitude. It depends on your attitude. 
(Anonym ) 
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ABSTRACT 
 Tri Utami. 2018. A Comparative Study Between The Use of Think Talk Write 
Strategy and Lecturing Method in Teaching Writing Narrative Text at The Eighth 
Grade of MTsN Surakarta 1 in Academic Year 2017/2018. Thesis. English 
Education Department, Islamic Education and Teacher Training Faculty. 
Advisor : Dr. Yusti Arini, M.Pd 
Key words : Comparative Study, Writing, Narrative, Think Talk Write 
Strategy, Lecturing Method  
The objective of the research is to know whether there is a significant 
difference between the students’ writing achievement who are taught by using 
Think Talk Write strategy and Lecturing Method in teaching writing narrative text 
at the eighth grade of MTsN Surakarta 1 in academic year 2017/2018.  
This research was carried out at MTsN Surakarta 1. The research method 
is quantitative approach with comparative analysis technique. The total population 
students of the eighth grade were 152 students from four classes of MTsN 
Surakarta 1 in the academic year of 2017/2018. The researcher chose two classes 
of eighth grade as the samples of the research. The sample was selected by using 
Cluster Random Sampling. The samples are class VIII C which consists of 38 
students, and class VIII B which consists of 38 students. The experimental group 
1 a class that was taught by using Think Talk Write strategy, while the 
experimental group 2 a class that was taught by using Lecturing Method. The data 
were gathered trough tests which were delivered into the pre-test and post-test. 
The researcher used mean, median, mode, and standard deviation to calculate data 
description. Furthermore, to analyzed the data the researcher used normality test 
from Lilifors theory, homogeneity from Bartlet theory, and T-test for hypothesis 
test. 
The mean score of post test in experimental group 1 is 76.18 while the 
mean score of experimental group 2 is 71.84. The result of t-test computation that 
tobserved is 7.8 while the value of ttable is 1.992. It shows that to (tobserved) is higher 
than tt (ttable). Therefore, the alternative Hypothesis (Ha) is accepted while the null 
Hypothesis (Ho) is rejected. Based on the result above, the research findings is 
there is a significant difference between the students’ writing achievement who 
are taught by using Think Talk Write strategy and Lecturing Method in teaching 
writing narrative text at the eighth grade of MTsN Surakarta 1 in academic year 
2017/2018. 
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ABSTRAK 
Tri Utami. 2018. Studi banding antara penggunaan Strategi Think Talk Write dan 
Metode Ceramah dalam Pengajaran Menulis Teks Narasi di Kelas Delapan 
MTsN Surakarta 1 Tahun Ajaran 2017/2018. Tesis. Program Pendidikan Bahasa 
Inggris, Fakultas Ilmu Tarbiyah dan Ilmu Keguruan. 
Pembimbing : Dr. Yusti Arini, M.Pd 
Kata Kunci : Studi Banding, Menulis, Narasi, Strategi Think Talk Write, 
Metode Ceramah 
 Penelitian ini bertujuan untuk menemukan apakah ada perbedaan yang 
signifikan antara kemampuan menulis siswa yang diajar menggunakan strategy 
Think Talk Write dan Metode Ceramah dalam menulis teks narasi dikelas delapan 
MTsN Surakarta 1 tahun ajaran 2017/2018. 
 Penelitian ini dilakukan di MTsN Surakarta 1. Metode penelitian ini 
adalah dengan pendekatan kuantitatif dengan teknik analisis komparasi. Total 
populasi dalam penelitian ini adalah 152 siswa dari empat kelas di MTsN 
Surakarta 1 dalam tahun ajaran 2017/2018. Peneleti memilih dua kelas dari kelas 
VIII sebagai sampel. Dalam penelitian ini sampel dipilih menggunakan teknik 
cluster random sampling. Sampel dalam penelitian ini adalah kelas VIII C 
sebanyak 38 siswa dan kelas VIII B sebanyak 38 siswa. Kelompok eksperimen 1 
merupakan kelas yang diajar menggunakan strategi Think Talk Write, sedangkan 
kelompok eksperimen 2 merupakan kelas yang diajar menggunakan Metode 
Ceramah. Data diperoleh melalui tes yang di kirim dalam bentuk pre-test dan 
post-test. Peneliti menggunakan mean, median, modus, dan standard deviasi untuk 
menghitung deskripsi data. Selanjutnya untuk menganalisis data peneliti 
menggunakan uji normalitas dari teori Lilifors, homogenitas dari teori Bartlet, dan 
t-test untuk menguji hipotesis. 
 Nilai rata-rata post-test dari kelompok eksperimen 1 adalah 76.18 
sedangkan nilai rata-rata dari kelompok eksperimen 2 adalah 71.84. dari hasil 
perhitungan t-test, diperoleh bahwa nilai tobserved adalah 7.8 sedangkan ttabel adalah 
1.992. Ini menunjukkan bahwa tobserved lebih tinggi dari ttabel. Dengan kata lain, 
Alternatif Hipotesis (Ha) diterima dan Nol Hipotesis (Ho) ditolak. Berdasarkan 
hasil diatas, hasil penelitian menunjukkan adanya perbedaan yang signifikan 
antara kemampuan menulis siswa yang diajar menggunakan strategy Think Talk 
Write dan Metode Ceramah dalam menulis teks narasi dikelas delapan MTsN 
Surakarta 1 tahun ajaran 2017/2018. 
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CHAPTER I 
INTRODUCTION 
 
A. Background of the Study 
Language is a tool of communication used by people to relate one 
another. By using language, they will be easy to express their ideas, 
opinions, feelings, etc. Language is systematic, it is used for communication 
and acquired by all people in much the same way (Brown, 2007:6). 
Sanggam (2008:1), stated that language is a set of rules used by human as a 
tool of their communication. People use language to convey the message 
each other. Language is the main way to share or advise the people feeling. 
There are many kinds of language in the world. English is one of 
international language. As an international language, English is very 
important and has many interrelationships with various aspects of life 
owned by human being. In Indonesia, English is considered as the foreign 
language and is taught formally from elementary school up to university 
level. As a foreign language, English is studied in order to master and 
develop the knowledge, technology, arts, and to create a good relation with 
other countries. 
There are four skills in teaching English that must be mastered. They 
are listening, reading, speaking, and writing. Listening and reading are 
passive-receptive, whereas writing and speaking are active-productive. 
Writing is one of skills in teaching English. It is the skill of writer to 
communicate information to redaer or group of readers (Siahaan, 2008:2). 
1 
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Learning to write is not the same as learning to speak in which it can be 
acquired when we were child. But writing should be learned consciously 
and it demands a lot of practice under consious guidance. By writing skill, 
students can present their ideas and also express their feelings. 
In Junior High School the basic competency that should be achieve 
in writing English subject is the students should have the ability to develop 
and produce written simple functional text in descriptive, recount, narrative, 
procedure, and report. In addition they are expected to produce coherence 
and cohesive text which are communicative and arrange structurally in 
appropiate language. Harmer (2004:51), stated that the nature of writing 
process and because of the need for accuracy in writing, the metal process 
that students go through when writing differs significantly from the way the 
approach discussion or other kind of spoken communication. Therefore 
using English for writing is complicated rather than simple way. Because 
the writer uses handwriting, spelling, punctuation, and the construction of 
well formed sentence, paragraph, and text. In this case, the teacher should 
be creative in teaching-learning process to improve the students’ writing 
ability.  
In learning English at MTsN Surakarta 1, students need for 
experiences that are innovative, challenging, and fun. Students who write 
rarely will find some problems when they must write. The first problem was 
about generating and organizing ideas. The students admitted that it was so 
difficult to find ideas to be written and how to write it in good arrangement. 
The problem in generating ideas can be seen as the students spend long time 
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in thinking and brainstorming ideas, especially in understanding narrative 
text, the students also encounters problem in implementing the generic 
structure of narrative text. Moreover, from the students’ writings, it was 
found there were many mistakes that the students have done in organizing 
ideas. There were main ideas in a paragraph caused the paragraph has more 
than one meaning. Not only focus on the idea of each paragraph, but also 
they must focus on words, phrases, sentences, pattern and grammar. The 
second problem was about vocabulary, especially the choosing of words that 
they are going to use to describe what they mean. They are not able to say 
words in English. They tend to use Indonesian style of English to translate 
the words. The third problem dealt with grammatical use. In the students’ 
writings, it was found that they were still lack of grammatical mastery. In 
fact, as the writings are not good grammar, the reader cannot catch and 
comprehend the idea of the text.  
From those kinds of problem, teachers should find some ways out 
how to makes students’ writing ability and understanding in narrative text 
better than before. It would require a new strategy to make students more 
enthusiastic and participating in teaching learning process. One suggested 
strategy that can help students to overcome the problems and develop their 
ability in writing narrative text is the Think-Talk-Write strategy. Think-
Talk-Write is a cooperative learning method introduced by Huinker and 
Laughlin. Zulkarnaini (2011) stated that, Think Talk Write is one of 
cooperative strategy which is involve the students to think individually and 
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make a note after read the text, speak up and share with the other friend 
before they write into the text. 
Think Talk Write strategy belongs to cooperative way that teacher 
can use to deliver writing material. The formulation of Think Talk Write 
strategy use learning cooperative strategy provides students with a powerful 
to develop their idea before write to helps them to deepen comprehension by 
thinking as they write (Harvey, 2007:27). There are two benefits of Think 
Talk Write strategy as follows : First, it has proven especially effective with 
reluctant and at risk learners. Richard W. Strong (2007:27), stated that The 
Think Talk Write strategy asks them what they think and lets them have 
their opinions, then improve their speaking skill in small group dicsuccion. 
Students share their opinion and their idea about one topic to their friends 
before write on paper. The students get bored when the matery is not related 
with their life. The Think Talk Write strategy challenge students to go 
beyond the basic facts of what they’re learning and push further, into self 
discovery. Second, the Think Talk Write strategy provides teacher with 
deep insight into how each student’s mind works. There are three steps to 
use the Think Talk Write strategy : 
1. First, introduce model Think Talk Write strategy by showing 
how student collect facts, idea, and feeling related to a particular 
topic or text. 
2. Second, ask students what do they think about the topic, after 
that make heterogen small group discussion in order to learning 
process more effective. 
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3. Third, invite students to share their opinion with the class in 
small group discussion, and conduct a discussion on what 
students have learned about the content and their personal 
preferences, then students develop their idea on the paper and 
showing what they write in front of the class. The teacher check 
what the students write and give correction. 
Huinker and Laughlin (in Elliot and Kenney 1996:82), stated that 
“thinking and talking are important steps in the process of bringing meaning 
into students’ writing”. By thinking, students learn to find the ideas and 
information related to the topic which is write down in a small note. All of 
the information by individually then will be talked in a discussion of group. 
By talking, each student in a group will learn how to share their idea and 
information, then compile it in a written form by writing skill. By writing, 
students production result from think and talk as individual, then develop 
their theoretical framework. Students describe situation object as picture, 
then review and revise mistake in writing.  
The implementation of the Think Talk Write strategy can be a key 
success toward students writing narrative text. Low motivated students get 
some benefits when they learn with their friends. In addition slow learners 
can ask to their group to have incoming ideas or share opinion. Finally, 
working in group or using Think Talk Write strategy can help students to 
solve their writing problems. 
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Based on the reasons mentioned above, it can be concluded that the 
students need intensive communication to each other in supporting their 
motivations dealing with writing narrative text. By implementing a Think 
Talk Write strategy, the teacher can help master in writing skill, especially 
in writing narrative text. Therefore, it can build chemistry in maintaining the 
teaching learning process to be successively well done. For students with 
low confidences, they need help from their friends to solve the problem. 
Nothing exceptions if the teacher is managing this condition, building such 
approach for them which is dealing with writing. The researcher will 
compare whether is there any significant difference between the writing 
achievement of the students taught by using Think Talk Write Strategy and 
the writing achievement of the students taught by using Lecturing Method in 
teaching writing narrative text.. 
Based on the background above, the researcher was interested in 
conducting a research entilted “A COMPARATIVE STUDY BETWEEN 
THE USE OF THINK TALK WRITE STRATEGY AND 
LECTURING METHOD  IN TEACHING WRITING NARRATIVE 
TEXT AT THE EIGHTH GRADE OF MTSN SURAKARTA 1 IN 
ACADEMIC YEAR 2017/2018. 
 
B. Problem Identification 
Based on the background above, the researcher identified some 
problems in teaching process in writing class as follow : 
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1. There were a lot of students having difficulties in writing English 
because the students did not understand about the text, generic 
structure, and language features of narrative text. They are also did not 
have compilation of more vocabularies. So, they can’t make good 
sentence. 
2. The students having low motivation during teaching and learning 
process. They are: the students didn’t pay attention to the lesson, 
students can’t finish the text on time, students often ask their friends 
when they want to express the meaning of word, and students doing 
non-acaedmic activities such as created noisy. 
3. The students felt bored and not interested when they joined English 
class because they did not feel enjoy with the atmosphere in the class. 
4. The teacher taught the students by using textbook or lecturing technique 
beacuse the teacher can not choose the appropiate method, techniques, 
or strategy to teach English subject in the classroom. 
 
C. Problem Limitation 
In this study, the researcher made limitation to object and subject of 
the research. The object of the research is TTW (Think Talk Write) and 
students’ writing ability. By using Think Talk Write strategy, the teacher 
can help students construct their own knowledge. So, students can  
understand the concepts better. Students are also able to communicate or 
discuss their thought with their friends. 
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The subject of the research are eighth grade students of MTs N 
Surakarta 1 in academic year 2017/2018. There are many kinds of text that 
are taught at the eighth grade of MTs N Surakarta 1, such as recount text, 
descriptive, and narrative text. The researcher limited the material that 
would be taught that was only narrative text. 
 
D. Problem Statement 
Based on background of the study, the researcher formulated the 
problem statement of this research: Is there any significant difference 
between the writing achievement of the students taught by using Think Talk 
Write Strategy and the writing achievement of the students taught by using 
Lecturing Method in teaching writing narrative text at the eighth grade of 
MTs N Surakarta 1 in academic year 2017/2018? 
 
E. The Objectives of the Study 
The purpose of this study is to know whether there is significant 
difference between the writing achievement of the students taught by using 
Think Talk Write Strategy and the writing achievement of the students 
taught by using Lecturing Method in teaching writing narrative text at the 
eighth grade of MTs N Surakarta 1 in academic year 2017/2018. 
 
F. The Benefits of the Study 
The benefit of the research can be stared as follows: 
1. For the writer 
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By conducting this research, hopefully the writer will get some 
experiences and knowledge directly how to implement the teaching 
writing narrative text using Think-Talk-Write strategy. 
2. For the teacher 
By doing this research, it is as motivation to improve skills in 
choosing appropriate and variation learning strategy and the writer 
hopes the teacher can use Think-Talk-Write strategy as an alternative 
in teaching narrative. So students will get better achievement. 
3. For the students 
The writer hopes that students will improve their writing ability in 
narrative text. Think-Talk-Write strategy can make student interested 
and more enthusiastic in learning especially learning writing. 
4. For the readers 
The results of this research gives a new experience and can be used as 
one of the references in conducting research on English language 
teaching, especially in writing narrative text using Think-Talk-Write 
strategy. 
 
G. The Definition of key term 
1. Writing  
According to Heaton (1984:135), the writing skills are complex and 
sometimes difficult to teach, requiring mastery not only grammatical 
and theoretical devices but also of conceptual and judgement 
elements. Based on the definition above, it can be concluded that 
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writing is a process or activity to write something, develop the ideas in 
mind into sentences, paragraphs well based upon the patterns and it is 
a difficult skill for the learners. 
2. Narrative Text 
Narrative is a piece of text which tells a story and doing so, entertains 
or informs the reader or listener (Mark and Cathy, 1997:5). Narrative 
as kind of story genre that can be imaginary or factual has many types. 
They are legend, fable, fairy stories, science fiction, and etc. 
3. Think Talk Write 
Think-Talk-Write is a strategy that facilitates the practice verbally 
speaks and writes the language fluently. The strategy was introduced 
by Huinker and Laughlin. Huinker and Laughlin (in Elliot and Kenney 
1996:82) stated that the think-talk-write strategy develops the 
organization of ideas and for the testing those ideas before the 
students are expected to write. 
4. Lecturing Method 
Brown and Race (2002:16), stated that lecturing is a traditional form 
of teaching wirh the primary objective of imparting knowledge to 
learners about a particular topic. The teacher has to introduce topics, 
summarize the main points of the learning activity and stimulate 
further learning. 
 
 
 
11 
 
  
CHAPTER II 
REVIEW ON RELATED LITERATURE 
 
A. Theoretical Description 
1. The Nature of writing 
a. The Definition of Writing 
Writing is the one of four basic skills in English that 
should be mastered by English language learners. Writing can be 
defined in various ways. There are some definition of writing 
according to the expert. Writing is the written productive 
language skill. Harmer (1998:16), stated that writing is a 
productive skill. Productive skill mean to produce a sequence of 
sentences arraged in a particular order and linked together in 
certain ways. The sequence may be very short, two or three 
sentences, or more sentences put in order and linked together 
forming a coherent whole called as text (Byrne, 1997:1). Besides, 
Sanggam (2008:3), the concept of writing as a skill needs to be 
differentiated from writing as a text. 
Oshima, Alice and Ann Houge (1997:2), states that 
writing is a progressive activity. It means that when you first 
write something down, you have already been thinking about 
what you are going to say and how you are going to say it. Then 
after you have finished writing, you read over what you have 
written and make changes and corrections. From the statement 
11 
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above, we know that writing is never a one-step actions, it is a 
process that has several steps. 
Harmer (2004:31), writing is a way to produce language 
and express idea, feeling and opinion. Besides, Ghazi (2002:1) 
state that writing is complex process that allows writers to explore 
thoughts and ideas, and make them visible and concrete. Writing 
encourages thinking and learning for it motivates communication 
and makes thought available for reflection. When thought is 
writen down, ideas can be examined, reconsidered, added to 
rearranged, and changed. 
Heaton (1984:135), stated that the writing skills are 
complex and sometimes difficult to teach, requiring mastery not 
only grammatical and theoretical devices but also of conceptual 
and judgement elements. 
In additional, Hedge (1998:19) stated that writing  is 
process. In fact it is a complex process with a member of 
operations going on simultaneously. Moreover, some writers 
seem to have a much better understanding of how to make the 
process work effectively for them and consequently procedure 
more successful pieces of writing. 
Based on the definition above, it can be concluded that 
writing is a process or activity to write something, develop the 
ideas in mind into sentences, paragraphs well based upon the 
patterns and it is a difficult skill for the learners. In another word, 
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writing is a process of thinking more and it also needs several 
steps to get good result. By writing, the learners can communicate 
to each other through written form and also good writing can help 
the learners to express their ideas and their knowledge. 
b. Purpose of the writing 
Harris (1993:18), the purpose of writing consideres  the 
purpose of the text-that is, its communication function. Text can 
be grouped, for example, according to whether they are intended 
to entertain, inform, instruct, persuade, explain, argue a case, 
present argument, and so on. 
Mc. Mahan et.al (1996:8) states there are many purpose of 
writing and the following are those : 
1) To express the writers feeling 
The writer wants to produce and express what he feels or 
thinks through written forms, as in diary or a love letter. It is 
what is so called expressive writing. 
2) To entertain the readers 
The writer intends to enteertain the readers through the 
written form. The writer usually uses aesthetical materials to 
entertain the readers. It is called literary writing. 
3) To inform the readers 
The writer intends to give infromation or explain smoething 
to the readers. It is kind of informative writing. 
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4) To persuade the readers 
The writer wants to persuade or convince the readers about 
his opinion or concept od idea. It is called persuasive writing. 
Based on the narration above, it can be concluded that the 
purpose of the writing are to express the feeling, to entertain the 
readers, to give information about something and persuade the 
readers. 
c. Process of writing 
Harris (1993:46), stated that there are 4 essential steps of 
the writing process namely pre-writing, drafting, revising, editing. 
1) Pre-write 
Pre-write is also called planning. In this immportant 
first step, learners are given an opportunity to collect their 
thoughts and ideas before committing pen to paper. They need 
time to develop ideas. They may need time to read or 
undertake other form of research. In pre-writing step, the 
learner begin digging for the basic raw they need. They are 
expecteed to be able to formulate the purpose and then 
organize the ideas. If the planning is done properly, it can ease 
the students to write without hesitation or worry. 
2) Drafting  
Drafting has aim to translate plans and ideas into a 
provisional text. Drafting allows writers the flexibility to 
explore, to make discoveries and to change their ideas (Harris 
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J, 1993:56). Drafting allows writer to start producing their 
writing by developing their ideas. It is often the case that as 
writers prceed with creating a text, they come to redefine 
ideas, think of new ideas, and perceive different and more 
significant way of sequencing thier ideas. The actual creation 
of a text is a process that demands a great deal of 
concentration and application. 
3) Revising  
Revising is the process of seeing again, or discovering 
a new division for the writing that the students produce during 
pre-writing or drafting. Learners should employ various 
reading strategies to help them rethink, reorder, and rewrite 
substansial portions of what they have been written. 
Additionally, bits of the text can be deleted, added, or 
removed to a different place. Revising occurs when a writer 
looks for feedback from a teacher or another student (Vaca 
and Grove, 1995:107). At this stage, the learners get revision 
from other people who have more knowledge on the topic by 
adding, removing, rearranging and replacing the sentences or 
words. In this case, a teacher is the appropiate person who 
knows wwell about the topic has been written in order that the 
students’ work can be logical and coherent. 
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4) Editing  
At this stage, the writers are enganged in tidying up 
their text as they prepare the final draft for evaluation. Editing 
involves the careful checking of the text to ensure that there 
are no error spelling, punctuation, word choice, and word 
order. Sharing of the work with other peers will help to keep 
motivation and concentration. It encourages the self-help and 
independence that atributes of mature and confidence. 
d. Teaching writing 
Teaching is an activity in learning and exploring 
something. Based on Brown (2007:7) teaching is guiding and 
facilitating learning, enabling to learn, setting the conditions for 
learning. Teaching have purpose actually, based on Harmer 
(1992:42), the aim all our teaching is to train students for 
communicative efficiency. Most language teaching is designed to 
teach students to communicative, however the learning is 
organized. 
Writing is a skill and he argues that teaching writing has a 
very important reason since it is basic language skill, just as 
important as speaking, reading and listening (Harmer, 1998:79). 
Students, how to compose the sentences into paragraph. 
Meanwhile, Harmer (1992:53), stated that when teaching writing, 
therefore, there are special consideration to be taken into account 
which include the organizing of sentences into paragraph, how 
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paragraphs are joined together, and the general organization of 
ideas into a coherent piece of discourse. 
Raimes (1983:3), gives the reason for teaching writing, 
“we frequently have to communicate with each other in writing 
and writing reinforce grammatical structure, idioms, and 
vocabulary, so teaching writing is a unique way to reinforce 
learning”. 
From the statement above, it can be concluded that 
exercises will generally be used simply to reinforce the learning 
specific grammtical points and lexical items. The later on, writing 
will be treated as an and a complex skill in involving the 
simultaneous practice. 
2. The Nature of Narrative Text 
a. The Definition of Narrative Text 
Narrative text is type of text that tells about legend, fable, 
myth, and folktale to entertain readers. Gerot and Wignell (1995: 
208), states that narrative text amuses reader with actual 
experience. Narrative is an event which tells a crisis first and 
finds resolution in the last story. There are five structures in 
narrative text. They are orientation, evaluation, complication, 
resolution, and re-orientation. The orientation introduces the 
participants of story and tells the setting of story. The evaluation 
retells the previous condition. The evaluation is optional for 
writer, you can write or not. The complication shows the problem 
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arises. The resolution explains how the problem is solved. The re-
orientation is optional part for writer.  
b. The Characteristics of Narrative Text 
1) Social function 
The social function of narrative text is to entertain 
readers with the fiction story like: fable, legend, myth, and 
folktale (Gerot and Wignell, 1994: 204). 
2) Generic structure 
Based on Gerot and Wignell (1994: 204) narrative text 
has five parts of generic structures. They are:  
a) Orientation: to introduce the participants and the setting 
(place and time).  
b) Evaluation: to evaluate the before condition of story. It is 
optional.  
c) Complication: to show the problem arises.  
d) Resolution: to show the problem is solved.  
e) Re-orientation: it is optional.  
On the other hand, Anderson (1997:8) stated that the 
steps for constructing a narrative are: 
a) Orientation/expoaition 
The readers are to introduced to the main 
characters and possibly some minor characters. some 
indication is generally given of where the action is 
located and when it is taking place. 
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b) Complication/rising action 
The complication is pushed along by a series of 
events, during which we usually expect some sort of 
complication or problem to arise. It just would not be so 
interesting if something unexpected did not happen. 
c) Sequence of event/Climax 
The narrator tells how the character reacts to the 
complication. It includes their feeling and what they do. 
The event can be told in chronological order or with 
flashback. The audience is given the narrator’s point of 
view. 
d) Resolution/Falling action 
In this part, the implication may be resolved for 
better or worse, but it is rarely left completely unresolved 
(although this is of course possible in certain types of 
narrative which leaves us wondering “how did it end?”) 
3) Language feature of narrative text  
Gerot and Wignell (1994:204), purpose six language 
features involved in narrative, they are: 
a) Focusing on spesific and usually individualized 
participant. 
b) Using of material processes, behavioral verbal processes, 
and past tense.. 
c) Using of relational processes and material processes 
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d) Using temporal conjunction and temporal circumstancs. 
Based on the explanation above, the researcher 
concluded that the characteristics of narrative text are 
consists of social function which is explain about what is the 
purpose of narrative text, generic structure which is contains 
of orientation up to resolution, and the last is language feature 
that used in writing narrative text. 
c. The kinds of narrative text 
Based on L Spencer (2011:3) in writing a narrative, an 
author has chance to make his or her mark on the world by 
relating a story that only he or she can tell. Whether it comes from 
a personal experience or is one that the writer has imagined, the 
point of narrative is to bring one’s subject to life. By using 
sensory details, the five W and one H (who, what, where, when, 
why and how), and basic story structure, any subject can made 
exciting common forms of narrative text which are studied in high 
school, are: 
1) Legend  
Legend is a narrative text of human actions that are perceived 
both by teller and listeners to take a places whitin human 
history. The examples of legend in narrtive text are: 
Sangkuriang, Malin Kundang, Tangkuban Perahu, Toba 
Lake, etc. 
 
21 
 
  
2) Fable  
Fable is a short allegorical narrative making a moral point, 
traditionally by means of animal charachters that speak and 
act like human beings. Examples : Mousedeer and Crocodile, 
The Ant and The Grassopper, The Smartest Parrot, etc. 
3) Fairy Tale 
A fairy tale typically features such folkloric characters as a 
fairies, goblin, elves, trolls, gaint and usually magic. 
Examples: Cinderella, Snow White, Pinocchio, Rapunzel, etc. 
4) Science Fiction 
Science fiction is fiction based upon some imagined 
development of science, or upon the extrapolation of a 
tendency in society (Basil Davenport, 1955:52). Example: to 
the Moon from Earth by Jules Verne, Starship Trooper by 
Robert Heinlein, a Space Odyssey by Athur C.Clarke, etc. 
Narrative as kind of story genre that can be imaginary or 
factual has many types. They are legend, fable, fairy stories, 
science fiction, and etc. 
3. Think Talk Write (TTW) 
a. Definition of Think Talk Write 
Think-Talk-Write is a strategy that facilitating the exercise 
of language both oral and written fluently. This strategy based on 
the interpretation that learning is a social action. Think-Talk-
Write Strategy encourages the students to think, talk, and write 
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based on the particular topic. Think-Talk-Write Strategy is used 
to develop the writing fluently and exercise the language before 
write them. 
Think-Talk-write Strategy was introduced by Huinker and 
Laughlin. Based on Huinker and Laughlin in Zulkarnaini (2011), 
“The think-talk-write strategy builds in time for thought and 
reflection and for the organization of ideas and the testing of 
those ideas before students are expected to write. The flow of 
communication progresses from student engaging in thought or 
reflective dialogue with themselves, to talk and share ideas with 
one another, to write”. 
b. The Procedure of TTW 
Based on Huda (2014:218), procedures to implement the 
Think-Talk-Write, as follows: 
1) Think 
 Students identify the reading texts related to everyday 
problems or contextual. At this stage the students 
individually think of an answer, make a note of the ideas 
contained in reading, and things that are not understood by 
using their own language. Make notes enhance the 
knowledge of students and improve thinking and writing 
skills. One of benefit from this process is to make a note will 
be an important part of learning. 
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2) Talk 
 After the students think and document the results, the 
next aspect that must be done is talk it’s mean as the stage of 
discussion. 
 Students are given the opportunity to read the results of 
the discussion on the first stage. In this stage the students 
arrange and share ideas in group discussions. The progress 
students of communication will be seen in the dialogue in the 
discussion; be obtained from change the ideas with others 
students or their own reflection are expressed to others. 
Based on the explanation  above, the phase to communicate 
(talk) on this strategy enables students to perform talk. 
Communication skills can accelerate the ability of students 
expressing ideas through writing. Furthermore, communicate 
or dialogue both among students and the teacher can increase 
understanding. This can occur because when students are 
given the opportunity to speak or dialogue, as well as 
construct a variety of ideas to write through dialogue. 
3) Write 
 In this stage, the students write down their ideas and 
activities were obtained first and second stages. This paper 
consists of grounding concepts used, the relation with 
previous material, its completion strategy, and the obtained 
solution. 
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 The role and duties of teachers in an effort to streamline 
the use of Think Talk Write strategy is provides tasks that 
allow students to engage actively thinking, encouraging the 
students ideas to explained oral and written carefully, 
consider and give information about what students discussion 
and to monitor, assess, and encourage students to participate 
actively (Silver and Smith, 1996: 21). An assignment which 
is prepared expected to be a trigger students to work actively, 
such as problems that have diverging answers or open-ended 
task. 
 To realize learning process with expectations above, the 
learning should be designed which accordance with the 
following steps: 
a) Teachers distribute the picture about narrative text. 
b) Students identify activities in the picture. (Think) 
c) The students interact and collaborate with friends in 
group to discuss a result of identification. (Talk) 
d) Students make a note about the result of discussion 
(Write) 
 The last of activity of the lesson is to make conclusions 
on the material being studied. Before that, choose one of 
students’ as a representative group to read the results of his 
writings, while another group was asked to provide feedback 
on the results of his writings. 
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c. The Advantages of TTW 
There are some advantages from this strategy, as follows:  
1) The advantages of Think-Talk-Write strategy is to sharpen the 
entire visual thinking skills. 
2) Develop a meaningful solution in order to understand the 
teaching materials. 
3) Can develop critical and creative thinking skills of students. 
4) Train the students’ thought, speech, and make their own notes. 
5) Teachers jus as supervising director. 
6) Students become more active. 
7) By interact and discuss with the group will engage students 
actively in learning. 
8) Allowing the students to think and communicate with friends, 
teachers, and even with themselves. 
Based on the advantages of implementing Think Talk 
Write above, an appropiate action when this strategy is applied to 
teaching and learning process without reducing quality but is 
expected to improve and enhance the learning objectives. 
d. Teaching writing through TTW 
Writing is not only move the pen on paper but in writing 
we have to pay attention to the rules of writing, like the choice of 
words that are fit or not, the arrangement has been arranged with 
the correct sentence or not, the coherence between paragraphs one 
another mutually sustainable or not, etc. To improve students’ 
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skills in writing, especially make narrative text should choose an 
appropriate strategy to solves the problem. 
Think-Talk-Write is an appropriate strategy in teaching 
writing narrative text because in writing narrative text is to telling 
the story based on the time order it happens, the students start 
with developing their idea through think, telling the story with 
their friends discussion and then applying it in writing from, in 
this case the students will make a narrative text. 
4. Lecturing Method 
a. The definition of Lecturing Method 
Lecturing is a traditional form of teaching wirh the primary 
objective of imparting knowledge to learners about a particular topic 
(Brown and Race, 2002:16). The teacher has to introduce topics, 
summarize the main points of the learning activity and stimulate 
further learning. All these activities require the use of lecturing 
method. Brown and Race (2002:183) stated that lecturing is 
presenting in a comprehensive way a subject to a group of people, 
aiming at transferring knowledge and accommodating learning needs. 
Based on the explanation above, the reasearcher conclude that the 
lecturing method is the traditional style of teaching which is still 
found in many school and colleges. It is still the lectures in sciences, 
engineering and medicine. They are still the most common method of 
teaching in university throughout the world. 
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b. The Process of Lecturing Method 
The process of lecturing based on Brown in Gurpreet Kaur (2011) 
as follow: 
1) Intention  
The lecturer’s intention may be considered to provide 
coverage of a topic, to generate understanding and to 
stimulate interest. Consideration of these goals of lecturing as 
also the knowledge of the earlier learning of the students are 
essential constituents of lecture preparation. 
2) Transmission  
A lecturer’s intentions may be considered to provide 
coverage of a topic, to generate understanding and stimulate 
interest. Consideration of these goals of lecturing as also the 
knowledge of the earlier learning of the students are essential 
constituents of lecturer preparation. 
3) Receipt of information 
The information, meaning, and attitudes conveyed by the 
lecturer may or may not be perceived by the students. 
Attention fluctuates throughout the process of lecture. The 
attention of students can be increased if the lecture includes 
some short activities for students such as brief small-group 
discussion or simple problem solving. 
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4) Output  
Any instructional strategy should lead directly to the 
objectives and interrelated goals for a course of study 
(Gropper, 1976). So the students’s response or “output” is 
very essential in the process of lecturing and it may occur on 
immadiate reactions to the lecture and lecturer. 
Kauchak and Eggen in Gurpreet Kaur (2011) concluded, lectures 
remain popular for several reasons as follows: 
1) They are efficient; planing time is develop to organizing the 
context. Less attention has to be devoted to teaching strategy. 
2) They are flexible and can be adapted to a wide range of subjects. 
3) Most people can learn to lecture well enough to survive in a 
classroom. Lectures are easier to learn than most other 
instructional strategies. 
4) They are easier for teacher due to simply “telling” students about 
the subject. 
c. The Procedure of Lecturing Method 
The procedures of lecturing method according to Brown (2000): 
1) Use an instructional that will catch the listener’s interest. 
2) Provide a brief overview of the lecture’s content either 
verbally, with a handout, or through an outline on the 
chalkboard. 
3) Explain the material briefly. 
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4) Allow the students to ask some question related to the 
materials. 
5) Determine the key points to be developed during the class 
session. When every nuanse, detail, or instance of a topic is 
discussed, or when too many ideas are presented and not well 
developed, students often lose sight of the main idea by 
restarting the materials. 
6) Ask for and answer students’ questions. 
7) Close by restarting the materials. 
The educational theories of behaviorism, social learning 
theory, and positivism all correspond to lecturing technique and 
all help to support the educational basis for why it should be 
implemented into the classroom. 
d. The Disadvantages of Lecturing Method 
Besides, lecturing method has some disadvantages. Brown and 
Race (2002:110) analyze what students do in lecturing as follow: 
1) Admiring the cool, calm way the lecturer handles awkward 
quesitons. 
2) Being bored. 
3) Being impressed by the way lecturer makes the technology 
work. 
4) Catching up with the report that’s due in at 11 o’clock. 
5) Chatting to the next students 
6) Considering dropping out of the course. 
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7) Feeling embrassed that they could not answer the question. 
Based on the disadvantages of implementing the lecturing method 
above, the reasearcher conclude that the lecturing method is the 
traditional style of teaching. This method sometimes focus too much 
on what being taught the teacher presented the information and make 
students passive and bore in classroom. Teacher and students should 
cooperate in teaching learning activity in order to reach the goals. 
So, the teacher should find an appropiate method or strategy in 
teaching and learning process. 
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B. Previous Study 
Table 2.1 Previous Study 
No Title of Thesis/Article Similarities Differences 
1 The Influence of Think-
Talk-Write (TTW) 
Strategy Toward 
Students’ Writing Skill 
on Recount Text (An 
Experimental Research 
at the Eighth Grade of 
SMP Muhammadiyah 7 
Yogyakarta in the 
Academic Year of 
2015/2016) 
 The object of the 
study that is 
Think Talk Write 
strategy. 
 The subject of the 
study that is 
eighth grade. 
 The design of the 
study that is an 
experimental 
research. 
 
 The subject of the 
study. The 
researcher using 
narrative text and 
this research using 
recount text. 
 
2 The Implementation of 
Think-Talk-Write 
Strategy to Improve the 
Students’ Motivation in 
Writing Narrative Texts 
(A Classroom Action 
Research Of The Tenth 
Grade Students Of Sma 
N 3 Sragen In The 
Academic Year Of 
2014/2015) 
 The object of the 
study that is 
Think Talk Write 
strategy. 
 The design of the 
study. The 
reseacher using an 
experimental 
research and this 
research using 
CAR. 
 Technique of 
collecting the data. 
The researcher 
using test and this 
research using test, 
questionnaire, and 
observation. 
 
3 The Effectiveness of 
Estafet Writing In 
Teaching Writing of 
Narrative Text  
(An Experimental 
Research at the Tenth 
Grade of MA Al-Islam 
Jamsaren Surakarta) 
 The object of the 
study that is 
writing. 
 The teaching 
material that is 
teaching in 
writing narrative 
text. 
 The design of the 
study that is an 
experimental 
research. 
 The object of the 
study. The 
researcher using 
Think Talk Write 
strategy and this 
research using 
Estafet writing. 
 The subject of the 
study. The 
researcher using 
eighth grade and 
this research using 
tenth grade. 
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Some researches had been conducted related to the use of Think 
Talk Write strategy on writing. The first research was entitled “The 
Influence Of Think-Talk-Write (TTW) Strategy Toward Students’ Writing 
Skill On Recount Text (An Experimental Research at the Eighth Grade of 
SMP Muhammadiyah 7 Yogyakarta in the Academic Year of 2015/2016)” 
this research was conducted by Pradita Marlia Azis. The research method 
was an experimental research. The formula that was used to analyze the 
data was t-test. After collecting the data, it was found that the pre-test 
average score in experimental class was 63.10 and control class was 60.75. 
Meanwhile, the post-test average score of in experimental class was 76.34 
and control class was 71.58. It was obtained that t-test was 2.883 and the t-
table was 2.01 for (α) 5%. The t-test was higher than t-table (2.883>2.003) 
It means that Ha was accepted and Ho was rejected. The result of this 
study showed that TTW strategy as a teaching strategy  influenced in 
teaching writing recount text.  
The similarities between this research and research above are the 
object of the study that is Think Talk Write strategy, the subject of the 
study that is eight grade, and the design of the study that is an 
experimental research. The difference between this research and research 
above is the subject of the study. The researcher using narrative text and 
the research above using recount text. 
The second research was entitled “The Implementation Of Think-
Talk-Write Strategy To Improve The Students’ Motivation In Writing 
Narrative Texts (A Classroom Action Research Of The Tenth Grade 
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Students Of Sma N 3 Sragen In The Academic Year Of 2014/2015)” this 
research was conducted by Nur Maila Kusumaningrum. This final project 
is based on a study which was conducted to describe the effect of the 
Think-Talk-Write strategy to improve the students‟ motivation in writing 
narrative texts. The writer conducted two cycles in the classroom action 
research. Each cycle consisted of three meetings. Before the students was 
given treatment, the writer measured students‟ skill in writing narrative 
text by giving pre-test. After pre-test, the writer applied Think-Talk-Write 
strategy in cycle I and II. In learning process, the writer observed students‟ 
attitude by using observation checklist. It was used to measure students‟ 
motivation. In the end of cycle II, the writer gave post-test and 
questionnaire. The mean of pre-test score is 47.5 and the mean of post-test 
is 82.5. The increasing is 35 points. It means that the students‟ writing 
skill and the students‟ motivation improved significantly. From the result 
of the study, it could be concluded that Think-Talk-Write Strategy 
improved students‟ motivation in writing narrative texts. 
The similarity between this research and the research above is the 
object of the study that is Think Talk Write strategy. The differences 
between this research and the research above are: first, the design of the 
study; the reseacher using an experimental research and the research above 
using classroom action research. Second, technique of collecting the data; 
The researcher using test and the research above using three method to 
collect the data; there were test, questionnaire, and observation. The 
research above also focus on students’ motivation in writing narrative text. 
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The last research was entitled “The Effectiveness of Estafet Writing 
in Teaching Writing of Narrative Text (An Experimental Research at the 
Tenth Grade of MA Al-Islam Jamsaren Surakarta).” this research 
conducted by Andika Api Asmara Ditya. This research is quasi 
experimental research by using pre-test and post-test, the researcher used 
estafet writing in teaching writing of narrative text. The researcher used 
writing test as an instrument to collect data. 
The result of the research showed that the estafet writing technique 
is effective to teach writing narrative text. From the result of statistic 
calculation, it is obtained that the value of tobtained is 4.532 and degree of 
freedom (df) is 68. In the table of significance 5%, the value of degree of 
significance is 1.667. Comparing those value, the result is 4.532 > 1.667 
which means tobtained is higher than ttable. In other word, the Alternative 
Hypothesis (Ha) is accepted and the Null Hypothesis (Ho) is rejected. 
Therefore, teaching writing narrative text for the tenth grade students of 
MA Al-Islam Jamsaren Surakarta in the academic year 2015/2016 by 
using estafet writing technique is effective. 
The similarities between this research and the research above are 
the object of the study that is writing, the teaching material that is teaching 
in writing narrative text, and the design of the study that is an experimental 
research. The differences between this research and the research above are: 
first, the object of the study; The researcher using Think Talk Write 
strategy and the research above using Estafet Writing. Second, the subject 
35 
 
  
of the study; the researcher using eight grade and the research above using 
ten grade. 
 
C. Rationale 
In learning English, there are some difficulties faced by the 
students. It can be seen when the students got writing class. They said 
that they felt bored and it is not interesting. The teacher also teaches the 
students by using conventional teaching strategy that makes the students 
feel bored. 
Based on the problem above, it is found that the students’ writing 
skill are related to vocabulary mastery, sentence structure knowledge, 
and self confidence are still low. The teacher does not implement the 
strategy that gives chance the students to be active writers in classroom, 
and the lesson plan implemented in the class is often monotonous. 
Furthermore, students are not prepared well to do the writing so that they 
often fail in their writing. 
In order to overcome the problem above, the researcher decided to 
use Think-Talk-Write strategy in experimental group 1. It can be 
compared between experimental group 2 by using Lecturing Method. 
Think-Talk-Write is an appropriate strategy in teaching writing narrative 
text because in writing narrative text is to telling the story based on the 
time order it happens. So, it can assumed that writing narrative text by 
using Think Talk Write strategy helps students developing their idea 
through think, telling the story with their friends discussion and then 
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applying it in writing form, in this case the students will make a narrative 
text. 
 
D. Hypothesis  
Hypothesis is defined as the provisional answer toward the 
research problem or research question (Sugiyono, 2010:96). Based on the 
statements above, the working hypothesis of the researcher is stated as 
follows: there is significant difference between the writing achievement of 
the students taught by using Think Talk Write Strategy and the writing 
achievement of the students taught by using Lecturing Method in teaching 
writing narrative text at the eighth grade of MTs N Surakarta 1 in 
academic year 2017/2018. 
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CHAPTER III 
RESEARCH METHODOLOGY 
 
A. Research Design 
The research design that is used is comparative method. In his book 
Penelitian Pendidikan Metode dan Paradigma Baru, Zainal Arifin (2012:46) 
states that comparative study is a research method which is used to compare 
two or more objects as the variables of the research. This is done to find out 
the contrast of two or more situations, events, activities or programs that is 
likely to be the same. The research analysis is focused on the similarities 
and the differences of the objects. The result of the analysis can point out 
some important background elements or substances behind those situations.  
Comparative study is merely an ex-post facto which means data is 
collected after the situation happened. It is an systematic empirical research 
where the researcher doesn‟t directly control the situation since it has 
already happened and it can‟t be manipulated. In this case, the researcher 
doesn‟t influence the objects in comparing and seeking the causal relation 
within the situation.  
The previous concept is also supported by Margono (2010:10) who 
states that comparative study is a research for analyzing cause and effect 
relationship. This means the research investigates the possible factors that 
may cause some situations. This study tends to use quantitative data, but for 
some cases, qualitative data can also possibly be used. 
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B. Setting of the Research 
1. Place of the Research 
The research was conducted at MTs N Surakarta 1 which 
located on St. MT. Haryono No. 24 D, Banjarsari, Surakarta 157139 
Telp. (0271) 713479.  
2. Time of the Research 
The research was conducted at the eighth grade of MTsN 
Surakarta 1. This research was held in the second semester, from 16 
April to 18 May 2018 in academic year 2017/2018. The schedule of the 
research as follows: 
Table 3.1 The Schedule of the Research 
No Day/Date Activity 
1 Monday, 9
th
 April 2018 Meet the administration office 
2 Tuesday, 11
th
 April 2018 Contact the head master 
(wakamad kurikulum)  
Contact the English teacher 
(discussion about the instrument and 
to get the validity of the instrument) 
3 Monday, 16
th
 April 2018 Pre-test 8C (Experimental group 1) 
4 Thursday, 19
th
 April 2018 First meeting at 8C (first treatment) 
5 Friday, 20 April 2018 Pre-test 8B (Experimental group 2) 
6 Thursday, 26
th
 April 2018 Third meeting at 8C (second 
treatment) 
7 Friday, 27
th
 April 2018 First meeting at 8B (first treatment) 
8 Tuesday, 2
nd
 May 2018 Fifth meetingat 8C (third treatment) 
9 Friday, 4
th
 May 2018 Third meeting at 8B (second 
treatment) 
10 Tuesday, 9
th
 May 2018 Post-test at 8C (Experimental group) 
11 Friday, 11
th
 May 2018 Fifth meeting at 8B (third treatment) 
12 Friday, 18
th
 May 2018 Post-test at 8B (Control group) 
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C. Population, Sample and Sampling 
1. Population  
Fraenkel and Wallen (2005:9) states that population is the larger 
group to which one hopes to apply the  group to which one hopes to 
apply the results. Furthermore, according to Sugiyono (2012:80), 
population is generalization consists of object/subject that has qualy 
and characteristic determined by researcher in order to be studied and 
concluded. In this study, the researcher took all the eighth grade 
students of MTs N Surakarta 1  in academic year 2017/2018. There 
are 152 students at the eighth grade of reguler class which is devided 
into 4 class. 
2. Sample  
Selecting of the sample is very important step in conducting a 
research study. According to Arikunto (2006:109), a sample is a 
person of a population. It mean that a good sample must be 
representative of the entire as possible, so that the generalization of 
the sample as true as population. Based on the explanation above the 
sample of this research was VIII B that consist of 38 students and VIII 
C that consists of 38 students at MTs N Surakarta 1. 
3. Sampling  
Sampling is the process of selecting a number of individuals from 
a population (Frankel and Wallen, 2000:670). Sampling is the way or 
technique of taking samples out of population. In determining the 
sample, the researcher employed two-stage, they are purposive and 
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cluster random sampling. The researcher used a cluster random 
sampling to get the data. Cluster random sampling is a technique that 
is used to determine that area of the sample when the object to be 
examined or the source of the data is very wide (Sugiyono, 2012:94). 
This is the  method that gives every members of the population are 
equal chance of being selected in this research. 
In this research, the researcher used cluster random sampling to 
get representative sample. The researcher took two classes randomly. 
Considering that there was an equal capability of the students of each 
class. In getting sample of the research, the researcher took some 
procedures. Becuase there were four classes, the researcher wrote 
down number one to four on small piece of paper, rolling the paper 
and putting them in a box. Next mixed the rolled paper and shaking 
well. Then, dropping two rolled papers and determining them as 
sample. 
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Table 3.2 Treatment Plan 
No Activities Experimental Group1 Experimental Group1 
1 Pre-Test Pre-test was given 
before the treatments. 
First, the researcher 
came to the class. Then, 
she explained to the 
students what they had 
to do. Finally, she 
distributed the 
instruments and asked 
them to do the test. 
Pre-test was given 
before the treatments. 
First, the researcher 
came 
to the class. Then, she 
explained the students 
what they had to do. 
Finally, she distributed 
the instruments and 
asked them to do the 
test. 
2 While 
Teaching / 
Treatment 
In this research, 
treatment was given six 
meeting. There are two 
meeting in a weeks. 
Every meeting consists 
of two hour (2 x 40’). 
There were some 
activities in Class VIII 
C as 
follows: 
a. The researcher 
deliver the material 
about narrative text. 
The researcher 
explains about 
definition, generic 
structure, about 
language features of 
narrative text and 
then gives example 
of narrative text. 
b. The researcher 
distribute the picture 
about narrative text. 
c. Students identify 
activities in the 
picture. (Think) 
d. The students interact 
In this research, 
treatment was given six 
meeting. There are two 
meeting in a weeks. 
Every meeting consists 
of two hour (2 x 40’) 
There are some 
activities in class VIII B 
as follows: 
a. The researcher 
explain the material 
briefly and allow the 
students to ask some 
questions related to 
the materials. 
b. Determine the main 
point to be developed 
during the class 
session. When every 
nuanse, detail, or 
instance of a topic is 
disscussed. 
c. Ask for and answer 
students’ questions. 
d. Close the lesson by 
restarting the 
material. 
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and collaborate with 
friends in group to 
discuss a result of 
identification. (Talk) 
e. Students make a 
note about the result 
of discussion (Write) 
f. The students write 
down their ideas and 
activities were 
obtained first stage 
(think) and second 
stage (talk) 
3 Post Test Post-test was held after 
all treatments were 
conducted. This test 
was used to measure 
students’ achievement 
after they were given 
treatments. The result 
of test was analyzed 
statistically. 
Post-test was held after 
all treatments were 
conducted. This test was 
used to measure 
students’ achievement 
after they were given 
treatments. The result of 
test was analyzed 
statistically. 
 
D. Technique of Collecting the Data 
In collecting data, the researcher uses test. Brown (2004:3), stated 
that test is a method of measuring a person’s ability, knowledge or 
performance in a given domain.  He also concluded that test is an 
instrument that provides an accurate measure of the test-taker’s ability 
within a particular domain. Test is used to know the students’ writing skill 
achievement before and after being given treatment. Genarally there are 
two types of the test; they are objective test and subjective test. Here, the 
researcher used subjective test as the instrument. 
In collecting quantitative data, the reasearcher used essay 
paragraph with different themes. The test is applied to find out the result of 
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the use of Think Talk Wrire strategy in teaching writing narrative text. In 
research, the researcher uses two tests, pre-test and post-test. The pre-test 
and post-test were given both in experimental group 1 and experimental 
group 2 to find out their understanding in learning narrative text. Pre-test is 
given before the introduction of a treatment to know the students’ writing 
ability. After pre-test, the researcher gave the treatment, the sample 
thought by using Think Talk Write strategy for experimental group 1 and 
Lecturing Method for experimental group 2 in teaching writing narrative. 
Finally, post-test was given to each classes and asked them to do the test 
individually. The researcher asked students to make a narrative text to 
know students’ writing organization ability. The post-test is used to know 
the differences of students’ learning result after given the treatment. The 
result of test was analyzed statistically. 
 
E. Technique of Analyzing the Data 
There are four kinds data that were tested in experimental research; 
they are scoring technique, data description, pre-requisite test, and 
hypothesis test. 
1. Scoring Technique 
In this study, the researcher used a writing test to measure 
students’ ability in writing recount texts. To score the test paper, the 
researcher used analytic score which categorize by some category. 
There are five major items or categories in analytic scoring writing test, 
namely content, organization, vocabulary, language in use or grammar, 
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and mechanic (Brown, 2004:246). The percentage of the elements of 
writing can be seen in the table 3.3 
Table 3.3 The Explanation of Scoring Writing’s Criteria 
Element of Writing Score  
1. The content 
2. The organization 
3. The vocabulary 
4. The language in use 
5. The mechanic 
30 
20 
20 
25 
5 
Total score 100 
The explanation for writing elements in analytic scoring can be 
seen on the following:  
1) Content  : The substance of writing, ideas expressed. 
2) Organization : Paragraph unity, coherence, and cohesion.  
3) Vocabulary : The precision of using vocabulary.  
4) Grammar : Tenses and pattern 
5) Mechanics : Spelling and punctuation. 
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Table 3.4 The Scoring Guidance 
Item 
Analysis 
Score Criteria of Scoring 
Content  30-27 
 
26-22 
 
21-17 
 
16-13 
Excellent : knowledgeable-substantive etc. 
Good : some knowledge of subject-adequate 
range. 
Fair : limited knowledge of subject-little 
substance. 
Very poor : does not show knowledge of  
subject-non substantive. 
Organization 20-18 
 
17-14 
 
13-10 
 
9-7 
Excellent : fluent expression-ideas clearly 
stated 
Good : somewhat choppy-loosely organized 
but main ideas stand out. 
Fair : not fluent-ideas confused or 
disconnected 
Very poor : does not communicate-no 
organization 
Vocabulary  20-18 
 
17-14 
 
 
13-10 
 
9-7 
Excellent : sophisticated range-effective 
word/idiom choice and usage. 
Good : adequate range-occasional errors of 
word/idiom form, choice, usage, but 
meaning not obscured 
Fair : limited range-frequent errors of 
word/idiom form, choice, usage 
Very poor: essentially translation-little 
knowledge of English vocabulary, idioms, 
word form. 
Grammar/ 
Language 
use 
25-22 
 
21-18 
 
17-11 
 
10-5 
Excellent: effective complex construction, 
few errors of agreement, tense, etc. 
Good: effective but simple constructive in 
grammar 
Fair : major problem is simple/complex 
construction in grammar. 
Very poor : virtually no mastery of sentence 
construction rules. 
Mechanic  5 
 
4 
 
3 
 
2 
Excellent : demonstrates mastery of 
conventions. 
Good : ocassional errors of spelling, 
punctation, capitalization, etc. 
Fair : frequent errors of spelling, 
punctuation, capitalization, etc. 
Very poor : no mastery of conventions, 
dominated by errors of spelling, punctuation, 
capitalization, paragraphing, etc. 
Total Score 100  
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2. Data Description  
The data description consists of mean, mode, median and standard 
derivation. 
a. Mean  
The mean is adding a list of scope then dividing by number of 
scores. The formula of mean score manually is as follows: 
Individual data:  x = 
   
 
 
Where: 
   = the sum of students’ score 
  = the sum of students 
b. Mode : the value in a set of data which appears most frequently. 
Data in frequency distribution: Mo = L + i (
  
     
) 
Where: 
L = the lower limit of the intreval within which the mode lies 
i = Interval (class width) 
𝑓1 = the frequency of the interval containing more reduce by    
that of the previous interval 
𝑓2 = the frequency of the interval containing more reduce by 
that of the following interval. 
c. Median  
Data in the frequency distribution: Me = L + i (
 
  
–   
  
) 
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Where: 
L = the lower limit of the intreval within which the median 
lies 
I = Interval (class width) 
 𝑓  = the cumulative frequency in all interval below the 
inteval containing the median  
  = the sum of the group 
𝑓 = the frequency of cases within the interval containing the 
medium. 
d. Standard Deviation 
Individual score: SD =√
       
(     ) 
 
   
 
   
Where: 
 𝑓i = Frequency of  students’ score 
xi  = Average score of all students 
n  = Sum of students  
3. Pre-requisites Test 
Before determining the statistical analys of is technique used, the 
researcher examined the normality and homogeneity test of the data. 
a. Normality Test 
It was used to know the normality of the data that was going to be 
analyzed whether both of group had normal distribution or not. To 
find out the distribution data is used normality test with Chi 
square. Chi square is used here. 
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1) Determine of the range (R): the largest data reduced the 
smallest data. 
2) Determine the many class intervals (K) with the formula: 
K = 1+(3,3) log n 
3) Determine the length of the class, using the formula: 
P = 
      ( )
               
 
4) Make a frequency distribution table. 
5) Determine the class boundaries (bk) of each class interval. 
6) Determining the mean score Xi (x)by using this formula: 
Mean = 
  
 
 
7) Determining standard deviation with this formula: 
SD =√
       
(     ) 
 
   
 
 
8) Calculating Z value from each items with this formula: 
Z = 
   
  
 
9) Look for P Z of each items in the table available 
10) Calculating Ltable of 0,05   with this formula: 
Ltable = 
     
√ 
 
11) Determining L for each items of questions in the test by 
deriving 
 
 
 with P   Z 
12) Comparing the maximum result of L for each item question 
with Ltable  
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Normality test can be found. If Lmax<Ltable the distribution of the 
runs normally but if Lmax>Ltable the distribution of the test does not 
normally. 
b. Homogeneity Test  
Homogeneity test is used to know whether the data are 
homogeneous or not. In this research, the homogeneity was tested 
by using Bartlett-test. According to Sudjana (2002:250) the 
formula is: 
 F = 
   (                )
   (                  )
 
If the calculation result of F count is lower that Ftable (Fcount < 
Ftable) by 5% degree of significant so Ho is accepted, it means the 
data is homogeneous or both of groups have the same variance. 
  
  = 
   
  
(   ) 
 
   
 
Where: 
 x1  = Sum of the students’ score (experimental group 1) 
n  = Sum of students 
    
 = 
   
  
(   ) 
 
   
 
Where: 
  2 = Sum of students’ score (experimental group 2) 
n  = Sum of students 
c. Hypothesis Testing 
To respond the objectives of the study, the researcher examined the 
data in following steps. Firstly, the test was done in both groups, 
experimental group 1 that using Think Talk Write strategy in 
50 
 
  
teaching writing narrative text and experimental group 2 using 
Lecturing Method. Secondly, the result of the test was scored by 
using analytic scale. Thirdly, the means score of the two groups 
were determined. Finally, the two means were compared by 
applying T-test formula. t-test was used to differentiate if students’ 
result of students’ writing narrative text by using Think Talk Write 
strategy and Lecturing Method were significant or not. 
The researcher used the formula as follows: 
  s = √
(    )    (    )   
       
 
Where:  
s₁² = variance of experimental group 1 
s₂² = variance of experimental group 2 
n1 = sum of students (experimental group 1) 
n2 = sum of students (experimental group 2) 
t = 
     
√
 
  
 
 
  
 
 
Where:  
x1 = Average of students’ score (experimental group 1) 
x2 = Average of students’ score (experimental group 2) 
Criteria test is Ho is accepted if tobserved > ttable with determinate df = 
(n₁+n₂–2) and the significant α = 5% (1-α). If tobserved is higher than 
ttable (to > tt) with  0.05, Ho is rejected and it can be concluded that 
there is a significant between two groups. 
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION 
 
A. Research Findings 
The research findings present the application of Think Talk Write 
strategy and conventional teaching strategy to teach writing narrative text 
in data description, and data analysis. 
1. Data Descriptions 
The purpose of this study is to know whether the implementation 
of Think Talk Write strategy is effective to teach writing narrative text 
at the eighth grade of MTs N Surakarta 1 in academic year 2017/2018. 
This reasearch was cunducted at the eighth grade of MTsN Surakarta 
1. The researcher used two classes as sample. They are VIIIC as an 
experimental group which was taught by using Think Talk Write 
strategy and VIIIB as control group which was taught by using 
conventional teaching strategy. The researcher gave pre-test to the both 
experiment and control group to know that both classes were 
homogeneous. After that, the researcher gave the treatment and then 
post-test. The result of the post-test of both group are compared by 
using T-test formula. The data description of both groups can be seen 
as follow: 
a. Data on the Students Taught by Using Think Talk Write 
Strategy (Experimental 1) 
1) Pre-test of Experimental 1 
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 Data on the students of pre-test experimental 1 shows 
that the total score is 2414. The mean is 63.52, the standard 
deviation is 4.09, the mode is 65.7, and the median is 64.89. 
Table 4.1 Pre-test Score of Students in Experimental 1 
No Name Xi 
1 AKN 56 
2 AMR 65 
3 ANP 55 
4 AAA 58 
5 ADR 65 
6 AW 54 
7 APP 53 
8 AAP 64 
9 AW 67 
10 AFA 62 
11 EPD 58 
12 FAP 68 
13 FR 60 
14 FMB 64 
15 FZ 66 
16 FAB 60 
17 HLF 65 
18 INW 64 
19 ISL 65 
20 IH 67 
21 KNM 58 
22 KAW 72 
23 LM 69 
24 MFK 71 
25 MA 70 
26 MNL 64 
27 NSZ 67 
28 NA 67 
29 NA 58 
30 PN 65 
31 RNF 67 
32 SVNCD 70 
33 SI 68 
34 SAH 60 
35 SEAP 65 
36 YDS 65 
37 ZAS 65 
38 ZFM 70 
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  SD = √
       
(     ) 
 
   
 
 =√
       
       
  
  
 
  √      = 5.01 
Based on the calculation of the score obtained from 
the pre-test of experimental 1 above the result standard 
deviation is 5.01. 
Table 4.2 Frequency Distribution of Pre-test 
Experimental 1. 
Class 
Limits 
Class 
Boundaries 
Frequency Percentage Midpoint 
53-55 52.5-55.5 3 7.9 54 
56-58 55.5-58.5 5 13.2 57 
59-61 58.5-61.5 3 7.9 60 
62-64 61.5-64.5 5 13.2 63 
65-67 64.5-67.5 14 36.8 66 
68-70 67.5-70.5 6 15.8 69 
71-73 70.5-73.5 2 5.2 72 
Amount 38 100.0%  
For determine the spread of the score data as well as 
view and interpret the score data from experimental 1 pre-test 
table above can be seen on the histogram below. 
         
Figure 4.1 Histogram of Pre-test Experimental 1 
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2) Post-test of Experimental 1 
The data on the students of post-test experimental 1 
showed that the total score is 2895. The mean is 76.18, the 
standard deviation is 4.54, the mode is 78.3, and the median 
is 77.7. 
Table 4.3 Post-test Score of Students in Experimental 1 
No  Name Xi 
1 AKN 68 
2 AMR 76 
3 ANP 67 
4 AAA 68 
5 ADR 77 
6 AW 68 
7 APP 65 
8 AAP 77 
9 AW 78 
10 AFA   78 
11 EPD 66 
12 FAP 79 
13 FR 78 
14 FMB 75 
15 FZ 79 
16 FAB 78 
17 HLF 77 
18 INW 78 
19 ISL 76 
20 IH 80 
21 KNM 69 
22 KAW 82 
23 LM 78 
24 MFK 80 
25 MA 82 
26 MNL 79 
27 NSZ 78 
28 NA 79 
29 NA 72 
30 PN 78 
31 RNF 78 
32 SVNCD 82 
33 SI 80 
34 SAH 76 
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SD  √
       
(     ) 
 
   
 
 = √
       
       
  
  
 
 = √      = 4.54 
Based on the calculation of the score obtained from the 
post-test of experimental 1 above the result standard 
deviation is 4.54. 
Table 4.4 Frequency Distribution of Pre-test 
Experimental 1. 
Class 
Limits 
Class 
Boundaries 
Frequency Percentage 
Midpoint/ 
Median 
65-67 64.5-67.5 3 7.9 66 
68-70 67.5-70.5 4 10.5 69 
71-73 70.5-73.5 1 2.7 72 
74-76 73.5-76.5 4 10.5 75 
77-79 76.5-79.5 19 50 78 
80-82 79.5-82.5 7 18.4 81 
Amount 38 100.0%  
For determine the spread of the score data as well as 
view and interpret the score data from experimental 1 post-
test table above can be seen on the histogram below. 
 
Figure 4.2 Histogram of Post-test Experimental 1 
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b. Data on the Students Taught by Lecturing Method 
(Experimental 2) 
1) Pre-test of Experimental 2 
Descriptive analysis of the data of pre-test Experimental 2 
showed that the total score is 2414. The mean is 63.52, the mode is 
65.7 and the median is 65.67. 
Table 4.5 Pre-test Score of Students in Experimental 2 
No Name Xi 
1 AAA 58 
2 AH 65 
3 ANL 60 
4 ANR 65 
5 ANF 65 
6 AFA 70 
7 ADN 63 
8 ABAG 68 
9 DNV 57 
10 FPAG 65 
11 FA 68 
12 LAP 65 
13 MLA 65 
14 MHQA 60 
15 MUA 62 
16 MIS 67 
17 MAA 63 
18 MMH 65 
19 MNS 62 
20 MRAP 57 
21 MRTI 65 
22 MSI 57 
23 NAS 62 
24 NW 53 
25 NN 68 
26 NI 67 
27 PSP 60 
28 RS 67 
29 RRS 63 
30 RMA 67 
31 RNA 65 
32 SN 61 
57 
 
  
 
 
 
 
 
 
SD   = √
       
(     ) 
 
   
 
 √
       
       
  
  
 
 = √     = 4.39 
Based on the calculation of the score obtained from the pre-
test of experimental 2 above the result standard deviation is 4.39. 
Table 4.6 Frequency Distribution of Pre-test Experimental 2. 
Class 
Limits 
Class 
Boundaries 
Frequency Percentage 
Midpoint/ 
Median 
53-55 52.5-55.5 2 7.9% 54 
56-58 55.5-58.5 4 10.5% 57 
59-61 58.5-61.5 4 7.9% 60 
62-64 61.5-64.5 7 18.4% 63 
65-67 64.5-67.5 15 39.5% 66 
68-70 67.5-70.5 5 13.2% 69 
71-73 70.5-73.5 1 2.6% 72 
Amount 38 100.0%  
For determine the spread of the score data as well as view 
and interpret the score data from control group pre-test table above 
can be seen on the histogram below. 
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2) Post-test of Experiment 2 
Descriptive analysis of the data of post-test Experiment 
2 showed that the total score is 2730. The mean is 71.84, the 
standard deviation is 5.54 the mode is 73.3, and the median is 
72.7. 
Table 4.7 Post-test Score of Students in Experiment 2. 
No Name Xi 
1 AAA  65 
2 AH 73 
3 ANL 75 
4 ANR 77 
5 ANF 75 
6 AFA 79 
7 ADN 75 
8 ABAG 78 
9 DNV 62 
10 FPAG 68 
11 FA 70 
12 LAP 62 
13 MLA 70 
14 MHQA 67 
15 MUA 73 
16 MIS 76 
17 MAA 69 
18 MMH 77 
19 MNS 73 
20 MRAP 65 
21 MRTI 73 
22 MSI 66 
23 NAS 68 
24 NW 60 
25 NN 79 
26 NI 70 
27 PSP 73 
28 RS 72 
29 RRS 78 
30 RMA 73 
31 RNA 70 
32 SN 73 
33 SC 73 
34 SIM 79 
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SD =√
       
(     ) 
 
   
 
 = √
       
       
  
  
 
 = √      = 5.54 
Based on the calculation of the score obtained from the post-
test of Experiment 2 above the result standard deviation is 5.54. 
Table 4.8 Frequency Distribution of Post-test Experiment 2. 
Class 
Limits 
Class 
Boundaries 
Frequency Percentage 
Midpoint/ 
Median 
60-62 59.5-62.5 3 7.9 61 
63-65 62.5-65.5 3 7.9 64 
66-68 65.5-68.5 4 10.5 67 
69-71 68.5-71.5 5 13.2 70 
72-74 71.5-74.5 9 23.7 73 
75-77 74.5-77.5 7 18.4 76 
78-80 77.5-80.5 7 18.4 79 
Amount 38 100.0%  
For determine the spread of the score data as well as view 
and interpret the score data from Experiment 2 post-test table 
above can be seen on the histogram below. 
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2. Data Anlaysis 
The data obtained from both experimental group 1 and 
experimental group 1 are used to be analyzed to reveal the difference 
between experimental group 1 and experimental group 2. Before analyzing 
the data using t-test after testing the validity and reliability, the normality 
and the homogeneity test must be done. The normality test is to reveal that 
the samples are in normal distribution. The homogeneity test is to reveal 
that both samples of experimental group and control group are 
homogeneous. 
a. Normality Test 
Normality test is used to test the sample from the population 
whether they have normal distribution or not. In this research, the 
researcher used Lilliefors for normality test. The sample are called in 
normal distribution “If Lo (Lobtained) is lower than Lt (Ltable) with α = 
0.05, so the data is normal”. The normality test in experimental and 
control group in post-test will be showed in the Table 4.13. 
Table 4.9 The Normality Result Post-test in Experimental 
Group 1 and Experimental Group 2 
No Class Test Lo Lt Criteria 
1 Experiment 1 Post-test 0.1123 
0.1421 
Normal 
2 Experiment 1 Post-test 0.1251 Normal 
Based from the data of normality test of post-test in 
experimental group 1, the researcher obtained that Lo is 0.1123 while 
Lt 0.1421. It means Lo lower than Lt, so the data post-test is normal 
distribution. 
61 
 
  
Meanwhile, the data of normality test of post-test experimental 
group 2, the researcher obtained that Lo is 0.1251 while Lt 0.1421. It 
means Lo lower than Lt. So the data post-test is normal distribution. 
b. Homogeneity Test 
Homogeneity test is used to determine whether the data are 
homogeneous or not. The result of the Fcount is compared with Ftable 
with the level of significance α = 0.05. The data homogeneity test was 
committed from the pre-test in both experimental group 1 and 
experimental group 2. The data is show as follow: 
Table 4.10  The Homogeneity result of Pre-test  
Group N 
Variance 
(S
2
) 
Fcount Ftable Criteria 
Experimental 1 38 24.22 
1.04 4.11 
Homogeneous 
Experimental 2 38 23.14 Homogeneous 
According to the formula above, it is obtained that: 
  
   
  
 = = 
     
     
 = 1.04 
From the analysis above, the value of Fcount was 1.04. Then this 
value was compared with Ftable. The level of significance is 5% (ɑ = 
0.05) the value of Ftable is 4.11. Because the value of Fcount (1.04) < 
Ftable (4.11), it means the data is homogeneous. 
Table 4.11  The Homogeneity Result of Post-test 
Group N 
Variance 
(S
2
) 
Fcount Ftable Criteria 
Experimental 1 38 22.15 
1.26 4.11 
Homogeneous 
Experimental 2 38 28.13 Homogeneous 
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According to the formula above, it is obtained that: 
  
   
  
  
     
     
      
From the analysis above, the value of Fcount is     . Then this 
value was compared with Ftable. The level of significance is 5% (ɑ = 
0.05) the value of Ftable is 4.11. Because the value of Fcount (1.26) < 
Ftable (4.11), it means the data is homogeneous. 
c. Hypothesis Testing 
The hypothesis texting is the next step to get conclusion of 
analysis this research. The researcher used t-test for the hypothesis 
test. In this research the null hypothesis (Ho) states there is no 
significant difference between the writing achievement of the students 
taught by using Think Talk Write Strategy and the writing 
achievement of the students taught by using Lecturing Method in 
teaching writing narrative text at the eighth grade of MTs N Surakarta 
1 in academic year 2017/2018.. After that, Ha states there is 
significant difference between the writing achievement of the students 
taught by using Think Talk Write Strategy and the writing 
achievement of the students taught by using Lecturing Method in 
teaching writing narrative text at the eighth grade of MTs N Surakarta 
1 in academic year 2017/2018. 
Alternative hypothesis (Ha) is accepted if tobserved > ttable, with 
degree of freedom (df) (n1+n2 = 38+38-2=74) and the level of 
significance α (0.05), it means that null hypothesis (Ho) is rejected. 
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Therefore, alternative hypothesis (Ha) is rejected if tobserved is lower 
than ttable and null hypothesis (Ho) is accepted. 
Table 4.12  The Result of Computation T-test 
C N 
Average 
X 
Variance 
(S
2
) 
Toberved Ttable Criteria 
Experiment1 38 76.18 22.15 
7.8 1.992 
Ha 
accepted/Ho 
rejected 
Experiment2 38 71.84 28.13 
S = √
( ₁  ) ₁  ( ₂  ) ₂ 
 ₁  ₂  
 
 = √
(    )      (    )     
       
 
 = √
             
  
 
 = √
      
  
 
 = √       5.0 
t     = 
     
√
 
  
 
 
  
 
 
   = 
           
√
 
  
 
 
  
 
 
   = 
   
√     
  
=  7.8 
Based on calculation above, it can be obtained that the average 
post test score of students in experimental group 1 is 76.18 while post 
test score of students in experimental group 2 is 71.84. It menas that 
there is significant difference between the students who are taught by 
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using Think Talk Write strategy and students who are taught 
Lecturing Method. 
The result of t-test provides that tobserved is 7.8 and ttable is 1.992 
with degree of freedom (df=38+38-2=74) and the level significance ɑ 
0.05. Becuase tobserved (7.8) > ttable (1.992), so the alternative hypothesis 
(Ha) is accepted and the null hypothesis (Ho) is rejected, it can be 
conclude that there is significant difference between the writing 
achievement of the students taught by using Think Talk Write 
Strategy and the writing achievement of the students taught by using 
Lecturing Method in teaching writing narrative text at the eighth grade 
of MTs N Surakarta 1 in academic year 2017/2018. 
3. Discussion 
This point discusses about the result of the data analysis. It should 
be followed the explanation about the result of the research, some theories 
and comment. In this point it will be found the theories that supported with 
the result of the research.The data obtained from post-test in experimental 
group 1 and experimental group 2. The researcher conducted this research 
with comparative study. In this research, there are two groups as the 
samples. VIII B class as experimental group 2 and VIII C class as 
experimental group 1. 
In this research, the researcher taught experimental group 2 by 
using Lecturing Method while in experimental group 1 taught by using 
Think Talk Write strategy. The result of the test showed that the mean 
score of students in experimental group 1 is 63.86 while experimental 
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group 2 is 63.52. After given the treatment the score of post-test in 
experimental group 2 is 71.84 which has lower than the average of post-
test in experimental group 1 is 76.18. It is also can be said that the score of 
students who were taught by using Think Talk Write strategy is higher 
than the score of  students who were taught by using Lecturing Method. 
Based on the computation of t-test shows that tt (ttable) is higher 
than to (tobserved). It can be seen from the data that to (7.8) is higher than tt 
(1.992). It means there is significant difference between the writing 
achievement of the students taught by using Think Talk Write Strategy and 
the writing achievement of the students taught by using Lecturing Method 
in teaching writing narrative text at the eighth grade of MTs N Surakarta 1 
in academic year 2017/2018  
The result of analysis can be clarified by the following some 
reason. It has been explained in Chapter II that according to Huinker and 
Laughlin (in Elliot and Kenney 1996:82), “The Think Talk Write strategy 
builds in time for thought and reflection and for the organization of ideas 
and the testing of those ideas before students are expected to write. The 
flow of communication progresses from student engaging in thought or 
reflective dialogue with themselves, to talk and share ideas with one 
another, to write”. 
Besides, Takania (2014), add Think Talk Write is one of suitable 
strategy to be use in writing. With the use of this strategy, teaching and 
learning process will be more interest to the students and make the 
students to be active. Because in this activity students can improve their 
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ability to understand a text, students can improve their ability in speaking 
(sharing), and of course can improve student’s ability in writing text. 
From the definitons above, it can be concluded that by thinking 
students learn to find the ideas and information related to the topic which is 
write down in a small note. All of the information by individually then will 
be talked in a discussion of group. By talking, each student in a group will 
learn how to share their idea and information, then compile it in a written 
form by writing skill. By writing, students production result from think and 
talk as individual, then develop their theoretical framework. Students 
describe situation object as picture, then review and revise mistake in 
writing. 
Based on the researcher’s observation in experimental group by 
using Think-Talk-Write. The researcher could create an interesting teaching 
learning process in the classroom because the students look so happy and 
they did not get bored. It also makes students enthusiastic in writing text, 
especially in writing narrative text. Also the students were motivated to 
learn together. It could help the students solve their problem in writing. 
Besides, it also encouraged the students to be more active and motivated in 
learning material. While in control group, students looked uninterested and 
less challenged. Because because they did not feel enjoy with the 
atmosphere in the class. The students also having low motivation during 
teaching and learning process. The students didn’t pay attention to the 
lesson, students can’t finish the text on time, and students doing non-
acaedmic activities such as created noisy. 
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Based on the discussion above, it can be concluded that the result of 
this research there is significant difference between students who are taught 
by using Think Talk Write Strategy and those taught by using Lecturing 
Method in teaching writing narrative text at the eighth grade of MTsN 
Surakarta 1 in academic year 2017/2018. 
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CHAPTER V 
CONCLUSION, IMPLICATION, AND RECOMMENDATION 
 
A. Conclusion 
The conclusion of this research is drawn in accordance with the 
result of the data analysis in the previous chapter. Based on the data 
analysis, the researcher draws some conclutions as follows: 
The result of T-test computation of post-test between experimental 
group 1 and experimental group 2 showed that to was 7.8 while tt was 
1.992 and the level significant ɑ=0.05. Ha was accepted when the score in 
to was higher than tt. It can be concluded that there is significant difference 
between students who are taught by using Think Talk Write Strategy and 
those taught by using Lecturing Method in teaching writing narrative text 
at the eighth grade of MTsN Surakarta 1 in academic year 2017/2018. 
From the data in experimental group 1 was taught by using Think 
Talk Write strategy, the highest score is 82 while the lowest score is 65. 
From the data in experimental group 2 was taught by using Lecturing 
Method, the highest score is 79 while the lowest score is 60. The average 
of post test in experimental group 1 is 76.18 while the average post test in 
experimental group 2 is 71.84. Based on the score of both group, the 
average score in experimental group 1 is higher than experimental group 2. 
It means there is a significant difference between the students who are 
taught by using Think Talk Write strategy and students who are taught by 
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using Lecturing Method in teaching writing narrative text at the eighth 
grade of MTsN Surakarta 1 in academic year 2017/2018. 
 
B. Implication 
The result of the research shows that there is a significant 
difference between the students who are taught by using Think Talk Write 
strategy and students who are taught by using Lecturing Method in 
teaching writing narrative text at the eighth grade of MTsN Surakarta 1 in 
academic year 2017/2018. The use of think talk write strategy is able to 
make the students achievement in writing test higher than Lecturing 
Method. 
Then, based on the researcher’s observation. The teacher could 
create an interesting teaching learning process in the classroom because 
the students happy and they did not get bored. It also makes students 
enthusiastic in writing text, especially in writing narrative text. This 
strategy could help the students solve their problem in writing. Besides, it 
also encouraged the students to be more active and motivated in learning 
material. It means that after using Think-Talk-Write students can 
understand about how to make a narrative text as well. So, it is possible 
that they will get higher score than before. 
 
C. Recommendation 
Based on the conclusion above, the researcher gives some 
recommendation as follows:  
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1. For the teacher 
a. Teacher should use the Think-Talk-Write sometimes as an 
alternative strategy in writing recount texts. This study shows that 
the students have high score of writing in the test after they got the 
Think-Talk-Write. 
b. Teacher should give reward to the students who get good score, so 
that the students are motivated to be better in the next meeting 
especially for students who are poor in understanding the material. 
Teacher can use think talk write strategy to teach writing in the 
class. 
2. For the students 
a. Writing is an important subject to be learnt. But, most of the 
students have difficulties in producing written texts. Therefore, the 
students have to be serious and pay attention to the teacher’s 
explanation in teaching and learning process. 
b. To improve writing ability, the students have to develop their 
knowledge and do many exercises in order to get a better 
achievement in producing written text. 
3. For other researchers 
They can make this study as their reference to conduct other 
researches on the same field. They are also expected to be able to cover 
the limitation about this research; they can conduct a research with the 
same strategy but in different genres. 
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Appendix 1. 
LIST OF STUDENTS 
NO 
EXPERIMENTAL GROUP 1 EXPERIMENTAL GROUP 2 
NAME CODE NAME CODE 
1 Abdullah Al Adib E-1 Adillah Khairun Nisa C-1 
2 Adila Herati E-2 Afia Mellina R C-2 
3 Aida Nisa Lu’lu’a E-3 Afif Nur P C-3 
4 Aisha Nur Rohmah E-4 Alif Ahzarel A C-4 
5 Akbar Nur Fakhrudin E-5 Alif Dzaki Rizaldi C-5 
6 Aldo Fauzi Akbar E-6 Ardita Wahyu C-6 
7 Anggun Della Nasyroh E-7 Anisa Putri P C-7 
8 Azzahra Balqis Armina G E-8 Anita Ayu Puspitaningrum C-8 
9 Dinna Nur Vika E-9 Andromeda Wisnu  C-9 
10 Farreli Pandaya A E-10 Artia Fitri Afani C-10 
11 Fatkha Akhsani E-11 Etika Putri D C-11 
12 Luqman Aditya Prastomi E-12 Fadillah Ayuning P C-12 
13 Marisma Lusita Anggraini E-13 Fatmala Rizky C-13 
14 Maritza Hasna Qunita A E-14 Febria Mila B C-14 
15 Mauriza Urzaziz Aghni E-15 Ferhad Zulfas C-15 
16 Mochamad Irsyad S E-16 Fitria Anggraini B C-16 
17 Muhammad Awwaluddien E-17 Hanifah Lutfia F C-17 
18 Muhammad Miftahul H E-18 Ilham Nur Wahid C-18 
19 Muhammad Nabil Surya E-19 Ilham Saputra L C-19 
20 Muhammad Rafi Aditya P E-20 Irfan Hakim C-20 
21 Muhammad Rofiz Taruk I E-21 Kawakib N M C-21 
22 Muhammad Syaiful Fikar E-22 Khansa Adillah W C-22 
23 Nails Aulia Syihab E-23 Lu’lu’ Ma’isyah C-23 
24 Naufal Waliyudin E-24 Marshalindo F K C-24 
25 Nur Hani E-25 Masna Aulia C-25 
26 Nurul Istiqomah E-26 Muhamad Naufal L C-26 
27 Pratama Setyo Putro E-27 Nabila Sofwah Z C-27 
28 Rizka Alfi Salisa E-28 Nadiah Ardiningrum C-28 
29 Rofiuddarojah Salsabila E-29 Nasywa A C-29 
30 Rossana Mutia Azzahra E-30 Putri Nabilah C-30 
31 Rosyida Naafi’ Azzahro E-31 Rizka Nur F C-31 
32 Salsa Nabila E-32 Safira Vega Nur C D C-32 
33 Septia Dwi Cahyani E-33 Safitri Nur I C-33 
34 Shania Ima Maharani E-34 Salwa Aulia Hakim C-34 
35 Shofie Nur Azizah E-35 Syakhilla Eksi A P C-35 
36 Silmia Kaaffah E-36 Yasinta Dinar S C-36 
37 Sofya Andin Bestari E-37 Zakiyyah A S C-37 
38 Yafits Aggara Putro W E-38 Zharif Fathan M C-38 
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Appendix 2.  
SYLLABUS SMP/MTs 
 
Mata Pelajaran : Bahasa Inggris 
Kelas   :  VIII 
Kompetensi Inti : 
 
KI 1: Menghargaidan menghayati ajaran agama yang dianutnya. 
KI 2: Menghargai dan menghayati perilaku jujur, disiplin, tanggungjawab, peduli (toleransi, gotong royong), santun, percaya diri, dalam 
berinteraksi secara efektif dengan lingkungan sosial dan alam dalam jangkauan pergaulan dan keberadaannya 
KI 3: Memahami dan menerapkan pengetahuan (faktual, konseptual, dan prosedural) berdasarkan rasa ingin tahunya tentang ilmu 
pengetahuan, teknologi, seni, budaya terkait fenomena dan kejadian tampak mata. 
KI 4: Mengolah,  menyaji, dan menalar dalam ranah konkret (menggunakan, mengurai, merangkai, memodifikasi, dan membuat) dan ranah 
abstrak (menulis, membaca, menghitung, menggambar, dan mengarang) sesuai dengan yang dipelajari di sekolah dan sumber lain 
yang sama dalam sudut pandang/teori.  
 
Kompetensi Dasar 
Materi Pokok/Materi 
Pembelajaran 
Kegiatan Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
1.1. Mensyukuri 
kesempatan dapat 
mempelajari 
bahasa Inggris 
sebagai bahasa 
pengantar 
komunikasi 
Internasional yang 
diwujudkan dalam 
semangat belajar 
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Kompetensi Dasar 
Materi Pokok/Materi 
Pembelajaran 
Kegiatan Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
2.1. Menunjukkan 
perilaku santun 
dan peduli dalam 
melaksanakan 
komunikasi 
interpersonal 
dengan guru dan 
teman. 
2.2. Menunjukkanperil
aku jujur, disiplin, 
percaya diri, dan 
bertanggung jawab 
dalam 
melaksanakan 
komunikasi 
transaksional 
dengan guru dan 
teman. 
2.3. Menunjukkan 
perilaku tanggung 
jawab, peduli, 
kerjasama, dan 
cinta damai, dalam 
melaksanakan 
komunikasi 
fungsional. 
     
3.1 Menerapkan 
struktur teks dan 
unsur kebahasaan 
untuk 
melaksanakan 
fungsi sosial dari 
teks pesan singkat 
dan 
Teks tulis (a) pesan 
singkat dan (b) 
pengumuman/ 
pemberitahuan (notice) 
Masing-masing diajarkan 
secara terpisah 
Masing-masing menggunakan 
prosedur yang sama 
Mengamati 
 Siswa mencari (a) pesan singkat 
dan (b) 
pengumuman/pemberitahuan 
KRITERIA PENILAIAN 
 Tingkat ketercapaian 
fungsi sosial (a) 
pesan singkat dan 
(b) 
pengumuman/pemb
8 JP 
 
 Buku Teks 
wajib 
 Keteladanan 
ucapan dan 
tindakan guru 
menggunakan 
setiap 
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Kompetensi Dasar 
Materi Pokok/Materi 
Pembelajaran 
Kegiatan Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
pengumuman/pem
beritahuan (notice), 
sesuai dengan 
konteks 
penggunaannya 
4.16 Menangkap makna 
pesan singkat dan 
pengumuman/pem
beritahuan (notice), 
sangat pendek dan 
sederhana. 
4.17 Menyusunteks 
tulis pesan singkat 
dan 
pengumuman/pem
beritahuan (notice), 
sangat pendek dan 
sederhana, 
denganmemperhati
kanfungsisosial, 
struktur teks, 
danunsurkebahasa
an yang 
benardansesuai 
konteks. 
 
 
Fungsi sosial  
Tindakan dilaksanakan 
sesuai yang diharapkan. 
Struktur text 
(gagasan utama dan 
informasi rinci) 
a. Menyebutkan tujuan 
dari pesan singkat 
dengan atau tanpa 
informasi rinci, 
sepertiSorry, I’m in a 
meeting now. I’ll call you 
back in  10 minutes.; 
Make sure you lock the 
gate when you leave. 
b. Menyebutkan tujuan 
dari pengumuman/ 
pemberitahuan (notice) 
dengan atau tanpa 
informasi rinci, misalnya 
The flag ceremony will be 
held on Monday, 17 
August. Attendance is 
compulsory.; An exam is 
in progress. Please be 
quite. 
Unsur kebahasaan 
(1) Kosa kata terkait 
dengan kegiatan, 
kejadian, peristiwa, 
dan hari penting bagi 
(notice), termasuk yang 
menggunakan bahasa Indonesia. 
 Siswa mengumpulkan gambar dan 
foto (a) pesan singkat dan (b) 
pengumuman/pemberitahuan 
(notice)dari berbagai sumber 
termasuk internet, buku teks, dsb. 
 Siswa memberikan komentar dan 
pandangannya tentang fungsi (a) 
pesan singkat dan (b) 
pengumuman/pemberitahuan 
(notice), ketepatan unsur 
kebahasaannya, format, tampilan, 
dsb. 
Menanya 
Dengan bimbingan dan arahan guru, 
siswa menanyakan dan 
mempertanyakan antara lain tentang 
perbedaan dalam hal fungsi sosial, 
struktur teks, dan unsur 
kebahasaan, antara (a) pesan singkat 
dan (b) pengumuman/ 
pemberitahuan (notice) dalam bahasa 
Inggris dengan yang ada dalam 
bahasa Indonesia, kemungkinan 
menggunakan ungkapan lain, akibat 
jika tidak ada, dsb. 
Mengumpulkan Informasi 
 Siswa membaca rujukan dari 
berbagai sumber, termasuk buku 
teks, untuk mengetahui fungsi 
sosial, struktur teks, dan unsur 
eritahuan (notice). 
 Tingkat kelengkapan 
dan keruntutan (a) 
pesan singkat dan 
(b) 
pengumuman/pemb
eritahuan (notice). 
 Tingkat ketepatan 
unsur kebahasaan: 
tata bahasa, kosa 
kata, ucapan, 
tekanan kata, 
intonasi, ejaan, 
tanda baca, tulisan 
tangan. 
 Sikap tanggung 
jawab, kerjasama, 
peduli, dan percaya 
diri yang menyertai 
tindakan memahami 
dan membuat (a) 
pesan singkat dan 
(b) 
pengumuman/pemb
eritahuan (notice). 
 
CARA PENILAIAN: 
Kinerja (praktik) 
Tugas menganalisis 
dan membuat (a) pesan 
singkat dan (b) 
tindakan 
komunikasi 
interpersonal/ 
transaksional  
dengan benar 
dan akurat 
 Contoh teks 
dari sumber 
otentik 
 Sumber dari 
internet, 
seperti: 
- www.dailye
nglish.com 
- http://amer
icanenglish.
state.gov/fil
es/ae/resou
rce_files 
- http://learn
english.briti
shcouncil.or
g/en/ 
- https://ww
w.google.co
m/ 
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Kompetensi Dasar 
Materi Pokok/Materi 
Pembelajaran 
Kegiatan Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
siswa dan guru 
(2) Tata bahasa: Kalimat 
imperatif positif, 
kalimat imperatif 
negatif 
(3) Penggunaan nominal 
singular dan plural 
secara tepat, dengan 
atau tanpa a, the, this, 
those, my, their, dsb 
secara tepat dalam 
frasa nominal 
(4) Ucapan, tekanan kata, 
intonasi 
(5) Ejaan dan tanda baca 
(6) Tulisan tangan 
Topik 
Berbagai kegiatan, 
kejadian, peristiwa, dan 
hari penting bagi siswa 
dan guru, dengan 
memberikan keteladanan 
tentang perilaku santun, 
peduli, percaya diri, 
kerjasama, dan 
bertanggung jawab.. 
Multimedia: 
Layout dan dekorasi yang 
membuat tampilan teks 
lebih menarik. 
kebahasaan dari (a) pesan singkat 
dan (b) 
pengumuman/pemberitahuan 
(notice). 
 Siswa membaca secara lebih 
cermat semua (a) pesan singkat 
dan (b) 
pengumuman/pemberitahuan 
(notice)yang telah terkumpul dalam 
bentuk gambar dan foto tersebut 
di atas, untuk memberikan 
komentar dan pandangannya 
tentang fungsi sosial, struktur 
teks, dan unsur kebahasaannya. 
 Secara kolaboratif siswa meniru 
contoh-contoh yang ada untuk 
membuat (a) pesan singkat dan (b) 
pengumuman/pemberitahuan 
(notice)untuk fungsi nyata di 
lingkungan kelas, sekolah, rumah, 
dan sekitarnya. 
Mengasosiasi 
 Siswa membandingkan fungsi 
sosial, struktur teks, dan unsur 
kebahasaan dari berbagai (a) 
pesan singkat dan (b) 
pengumuman/pemberitahuan 
(notice)yang telah dikumpulkan 
dari berbagai sumber tersebut di 
atas. 
 Siswa menganalisis perbedaan dan 
persamaan dalam hal fungsi 
sosial, struktur teks, dan unsur 
pengumuman/ 
pemberitahuan (notice) 
untuk fungsi nyata. 
Observasi:   
(penilaian yang 
bertujuan untuk 
memberikan balikan 
secara lebih cepat) 
 Observasi terhadap 
tindakan siswa 
memahami dan 
menghasilkan (a) 
pesan singkat dan 
(b) 
pengumuman/pemb
eritahuan 
(notice)sesuai fungsi 
sosialnya, di dalam 
dan di luar kelas. 
 Observasi terhadap 
kesungguhan, 
tanggung jawab, dan 
kerja sama siswa 
dalam proses 
pembelajaran di 
setiap tahapan. 
 Observasi terhadap 
kepedulian dan 
kepercayaan diri 
dalam melaksanakan 
komunikasi, di 
dalam dan di luar 
kelas. 
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Kompetensi Dasar 
Materi Pokok/Materi 
Pembelajaran 
Kegiatan Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
 kebahasaan dari berbagai (a) 
pesan singkat dan (b) 
pengumuman/pemberitahuan 
(notice)yang telah dipelajari  
tersebut di atas dengan yang ada 
di sumber-sumber lain, atau 
dengan yang digunakan dalam 
bahasa lain.  
 Siswa memperoleh balikan 
(feedback) dari guru dan teman 
tentang fungsi sosial dan unsur 
kebahasaan yang digunakan. 
Mengkomunikasikan 
 Siswa membuat lebih banyak (a) 
pesan singkat dan (b) 
pengumuman/pemberitahuan 
(notice)dalam bahasa Inggris untuk 
fungsi sosial nyata di kelas, 
sekolah, dan rumah. 
 Siswaberupaya berbicara secara 
lancar dengan ucapan, tekanan 
kata, intonasi yang benar dan 
menulis dengan ejaan dan tanda 
baca yang benar, serta tulisan 
yang jelas dan rapi. 
 Siswa membicarakan 
permasalahan yang dialami dalam 
membuat (a) pesan singkat dan (b) 
pengumuman/pemberitahuan 
(notice)dan menuliskannya dalam 
jurnal belajar sederhana dalam 
bahasa Indonesia. 
Penilaian diri: 
Pernyataan siswa 
secara tertulis dalam 
jurnal belajar 
sederhana berbahasa 
Indonesia tentang 
pengalaman belajar 
memahami dan 
membuat (a) pesan 
singkat dan (b) 
pengumuman/ 
pemberitahuan (notice), 
termasuk kemudahan 
dan kesulitannya. 
Portofolio 
 Kumpulan karya 
berbagai (a) pesan 
singkat dan (b) 
pengumuman/pembe
ritahuan (notice)yang 
telah dibuat. 
 Kumpulan hasil 
analisis tentang 
beberapa berbagai (a) 
pesan singkat dan (b) 
pengumuman/pembe
ritahuan (notice). 
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Kompetensi Dasar 
Materi Pokok/Materi 
Pembelajaran 
Kegiatan Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
3.2 Memahami fungsi 
sosial, struktur 
teks, dan unsur 
kebahasaan dari 
teks naratif  
berbentuk fabel, 
sesuai dengan 
konteks 
penggunaannya  
4.18  Menangkap 
makna teks naratif 
lisan dan tulis, 
berbentuk fabel 
pendek dan 
sederhana 
penggunaannya 
 
Teks naratif, berbentuk 
fabel pendek dan 
sederhana 
Fungsi sosial  
Memperoleh hiburan, 
menghibur dan 
mengajarkan nilai-nilai 
luhur melalui cerita 
dengan tokoh binatang. 
Struktur text 
(gagasan utama dan 
informasi rinci) 
a. Memperkenalkan tokoh, 
tempat, waktu, 
terjadinya cerita 
(orientasi). 
b. Memberikan penilaian 
(evaluasi) tentang situasi 
dan kondisi terjadinya 
cerita. 
c. Memaparkan krisis yang 
terjadi terhadap tokoh 
utama (komplikasi) 
d. Memaparkan akhir 
cerita, di mana krisis 
berakhir (resolusi) 
dengan bahagia atau 
sedih 
e. Memberikan alasan atau 
komentar umum 
Mengamati 
 Siswa menyalin dengan tulisan 
tangan yang rapi beberapa fabel, 
pendek dan sederhana dari 
berbagai sumber, dengan 
menggunakan ejaan dan tanda 
baca dengan benar. 
 Siswa membaca dan 
mendengarkan fabel tersebut 
untuk memahami isi pesannya. 
 Dengan bimbingan guru, siswa 
mengidentifikasi fungsi sosialnya, 
struktur teks (termasuk a.l. 
gagasan utama dan informasi 
rinci) dari setiap fabel tersebut. 
Menanya 
Dengan bimbingan dan arahan guru, 
siswa menanyakan dan 
mempertanyakan tentang fungsi 
sosial, struktur teks, dan unsur 
kebahasaan dari setiap fabel 
tersebut.. 
Mengumpulkan Informasi 
 Secara kolaboratif, siswa mencari 
dan mengumpulan beberapa fabel 
pendek dan sederhana dari 
berbagai sumber, termasuk dari 
internet, film, koran, majalah, 
buku teks, dsb. 
 Siswa membaca rujukan dari 
berbagai sumber, termasuk buku 
KRITERIA PENILAIAN 
 Tingkat pemahaman 
fungsi sosial teks 
teks naratif  
berbentuk fabel, 
pendek dan 
sederhana. 
 Tingkat kelengkapan 
dan keruntutan 
pemahaman isi 
pesan fabel. 
 Tingkat ketepatan 
unsur kebahasaan: 
tata bahasa, kosa 
kata, ucapan, 
tekanan kata, 
intonasi, ejaan, 
tanda baca, 
kerapihan tulisan 
tangan. 
 Sikap tanggung 
jawab, kerjasama, 
cinta damai, dan 
percaya diri yang 
menyertai tindakan 
memahami isi pesan 
fabel. 
CARA PENILAIAN: 
Kinerja (praktik) 
Menganalisis isi pesan 
16 JP 
 
 Buku Teks 
wajib 
 Keteladanan 
ucapan dan 
tindakan guru 
menggunakan 
setiap 
tindakan 
komunikasi 
interpersonal/ 
transaksional  
dengan benar 
dan akurat 
 Contoh teks 
dari sumber 
otentik 
 Sumber dari 
internet, 
seperti: 
- www.dailye
nglish.com 
- http://amer
icanenglish.
state.gov/fil
es/ae/resou
rce_files 
- http://learn
english.briti
shcouncil.or
g/en/ 
- https://ww
w.google.co
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Kompetensi Dasar 
Materi Pokok/Materi 
Pembelajaran 
Kegiatan Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
(reorientasi), opsional. 
Unsur kebahasaan 
(1) Tata bahasa: Simple 
Past tense, Past 
Continuous Tense 
(2) Kalimat langung dan 
tidak langsung 
(3) Kosa kata: tokoh 
binatang dalam fabel, 
tempat dan benda-
benda terkait tokoh 
(4) Adverbia penghubung 
waktu: first, then, after 
that, before, at last, 
finally, dsb. 
(5) Adverbia dan frasa 
preposisional 
penunjuk waktu: a 
long time ago, one day, 
in the morning, the next 
day, immediately, dsb. 
(6) Penggunaan nominal 
singular dan plural 
secara tepat, dengan 
atau tanpa a, the, this, 
those, my, their, dsb 
secara tepat dalam 
frasa nominal 
(7) Ucapan, tekanan kata, 
intonasi 
(8) Ejaan dan tanda baca 
teks, untuk mengetahui fungsi 
sosial, struktur teks, dan unsur 
kebahasaan dari fabel. 
 Siswa membaca semua fabel yang 
telah terkumpul tsb., secara lebih 
cermat dengan cara 
mengidentifikasi dan 
menyebutkan: 
- fungsi sosial setiap teks 
- tokoh, tempat, waktu, 
terjadinya cerita 
- krisis yang terjadi terhadap 
tokoh 
- akhir cerita di mana krisis 
berakhir 
- komentar atau penilaian umum 
tentang fabel (opsional, jika 
ada) 
- kosa kata, tata bahasa, 
ucapan, tekanan kata, ejaan, 
tanda baca yang digunakan 
Mengasosiasi 
 Siswa membandingkan fungsi 
sosial, struktur teks, dan unsur 
kebahasaan dari beberapa fabel 
yang telah dikumpulkan dari 
berbagai sumber tersebut di atas. 
 Siswa memperoleh balikan 
(feedback) dari guru dan teman 
tentang hasil analisis mereka 
tentang fungsi sosial, struktur 
fabel. 
Observasi:   
(penilaian yang 
bertujuan untuk 
memberikan balikan 
secara lebih cepat) 
 Observasi terhadap 
tindakan siswa 
berusaha memahami 
dan menganalisis isi 
pesan fabel pendek 
dan sederhana. 
 Observasi terhadap 
kesungguhan, 
tanggung jawab, dan 
kerja sama siswa 
dalam proses 
pembelajaran di 
setiap tahapan. 
Penilaian diri: 
Pernyataan siswa 
secara tertulis dalam 
jurnal belajar 
sederhana berbahasa 
Indonesia tentang 
pengalaman belajar 
menganalisis fabel, 
termasuk kemudahan 
dan kesulitannya. 
Tes tertulis 
Membaca teks yang 
m/ 
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Kompetensi Dasar 
Materi Pokok/Materi 
Pembelajaran 
Kegiatan Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
(9) Tulisan tangan 
Topik 
Cerita yang memberikan 
keteladanan tentang 
perilaku jujur, disiplin, 
percaya diri, kerjasama, 
dan bertanggung jawab. 
 
teks, dan unsur kebahasaan yang 
digunakan dalam fabel yang 
mereka baca.  
Mengkomunikasikan 
 Siswa menyampaikan beberapa 
fabel pendek dan sederhana yang 
telah dibacanya kepada teman-
temannya, dengan cara antara lain 
membacakan, menyalin dan 
menerbitkan di majalah dinding, 
bertanya jawab, membahas 
pandangan masing-masing tentang 
isi fabel, dsb. 
 Siswaberupaya membacasecara 
lancar dengan ucapan, tekanan 
kata, intonasi yang benar dan 
menulis dengan ejaan dan tanda 
baca yang benar, serta tulisan 
yang jelas dan rapi. 
 Siswa membicarakan 
permasalahan yang dialami dalam 
memahami fabel  dan 
menuliskannya dalam jurnal 
belajar sederhana dalam bahasa 
Indonesia. 
menuntut pemahaman 
tentang fabel. 
Portofolio 
 Kumpulan hasil 
analisis tentang 
beberapa fabel yang 
telah dibuat. 
 Lembar soal dan 
hasil tes 
 
 
3.3 Memahami fungsi 
sosial dan unsur 
kebahasaan dalam 
lagupesan dalam 
lagu. 
4.19 Menangkapmakna  
lagu. 
Lagu pendek dan 
sederhana 
Fungsi sosial  
Memahami pesan moral 
lagu dan menghargai lagu 
Mengamati 
 Siswa menyalin dengan tulisan 
tangan beberapa lagu berbahasa 
Inggris sangat sederhana yang 
memberikan keteladanan atau 
menginspirasi di dalam buku 
KRITERIA PENILAIAN 
 Tingkat ketercapaian 
fungsi sosial lagu. 
 Tingkat kelengkapan 
dan keruntutan 
dalam memahami isi 
2 JP 
 
 Buku Teks 
wajib 
 Contoh lagu 
dalam 
CD/VCD/ 
DVD/kaset 
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Kompetensi Dasar 
Materi Pokok/Materi 
Pembelajaran 
Kegiatan Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
 sebagai karya seni  
Unsur kebahasaan 
(1) Kata, ungkapan, dan 
tata bahasa dalam 
karya seni berbentuk 
lagu. 
(2) Penggunaan nominal 
singular dan plural 
secara tepat, dengan 
atau tanpa a, the, this, 
those, my, their, dsb 
secara tepat dalam 
frasa nominal 
(3) Ucapan, tekanan kata, 
intonasi 
(4) Ejaan dan tanda baca. 
(5) Tulisan tangan 
Topik 
Hal-hal yang memberikan 
keteladanan dan inspirasi 
untuk berperilaku peduli 
dan cinta damai. 
 
koleksi lagunya. 
 Siswa berusaha memahami isi 
pesan lagu dengan menguasai 
unsur kebahasaan di dalamnya. 
 Hanya jika memungkinkan 
semuanya, siswa menyanyikan 
lagu-lagu tersebut. 
Menanya 
Dengan bimbingan dan arahan 
guru, siswa menanyakan dan 
mempertanyakan isi pesan dan 
unsur kebahasaan yang digunakan. 
Mengumpulkan Informasi 
 Siswa membaca (dan jika 
memungkinkan, mendengarkan) 
salah satu lagu yang telah disalin. 
 Siswa menirukan membaca 
nyaring (dan jika memungkinkan, 
menyanyikan)  lagu tsb. 
 Dengan bimbingan dan arahan 
guru, siswa mengidentifikasi ciri-
ciri (isi pesan dan unsur 
kebahasaan) lagu tsb. 
 Siswa menuliskan pendapat dan 
perasaannya tentang isi lagu tsb. 
dalam buku koleksi lagunya. 
Mengasosiasi 
 Siswa membandingkan isi pesan 
dan unsur kebahasaan yang 
pesan lagu. 
 Tingkat ketepatan 
unsur kebahasaan: 
tata bahasa, kosa 
kata, ucapan, 
tekanan kata, 
intonasi, ejaan, 
tanda baca, tulisan 
tangan. 
 Sikap tanggung 
jawab, kerjasama, 
peduli, dan percaya 
diri yang menyertai 
pemaparan tentang 
isi pesan serta 
pendapat dan 
perasaan siswa 
tentang isi pesan 
lagu. 
CARA PENILAIAN: 
Kinerja (praktik) 
Tugas untuk 
menyebutkan isi pesan 
lagu secara singkat dan 
menyatakan kesan 
atau pendapatnya. 
Observasi:   
(penilaian yang 
bertujuan untuk 
memberikan balikan 
secara lebih cepat) 
 Kumpulan 
lirik lagu 
 Sumber dari 
internet, 
seperti: 
- www.dailye
nglish.com 
- http://amer
icanenglish.
state.gov/fil
es/ae/resou
rce_files 
- http://learn
english.briti
shcouncil.or
g/en/ 
- http://www
.myenglishp
ages.com/si
te_php_files
/lyrics_and_
songs.php 
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Kompetensi Dasar 
Materi Pokok/Materi 
Pembelajaran 
Kegiatan Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
terdapat dalam beberapa lagu 
dalam buku koleksi lagunya 
tersebut di atas atau dengan lagu-
lagu lain. 
 Siswa memperoleh balikan 
(feedback) dari guru dan teman 
tentang pendapat dan perasaanya 
tentang lagu-lagu tersebut. 
Mengkomunikasikan 
 Siswa membacakan dan 
melaporkan analisisnya tentang 
satu lagu lain pilihan sendiri dalam 
kerja kelompok, dengan cara 
menyebutkan isi pesan serta 
pendapat dan perasaannya tentang 
lagu tersebut. 
 Siswaberupaya membacasecara 
lancar dengan ucapan, tekanan 
kata, intonasi yang benar dan 
menulis dengan ejaan dan tanda 
baca yang benar, serta tulisan 
yang jelas dan rapi. 
 Siswa membicarakan 
permasalahan yang dialami dalam 
memahami isi lagu dan 
menuliskannya dalam jurnal 
belajar sederhana dalam bahasa 
Indonesia. 
 Observasi terhadap 
interaksi siswa 
berusaha memahami 
fungsi sosial dan 
unsur kebahasaan 
dalam lagu. 
 Observasi terhadap 
kesungguhan, 
tanggung jawab, dan 
kerja sama siswa 
dalam proses 
pembelajaran di 
setiap tahapan. 
 Observasi terhadap 
kepedulian dan 
kepercayaan diri 
dalam melaksanakan 
komunikasi tentang 
lagu. 
Penilaian diri: 
Pernyataan siswa 
secara tertulis dalam 
jurnal belajar 
sederhana berbahasa 
Indonesia tentang 
pengalaman belajar 
memahami fungsi 
sosial dan unsur 
kebahasaan dalam 
lagu, termasuk 
kemudahan dan 
kesulitannya. 
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Appendix 3. 
LESSON PLAN OF EXPERIMENTAL GROUP 1 
Satuan Pendidikan : MTsN Surakarta 1 
Mata Pelajaran : Bahasa Inggris  
Kelas/Smester  : VIII/2 (Experimental Group 1) 
Tema   : Teks lisan dan tulis berbentuk  narrative dengan 
menyatakan dan  menanyakan tentang kejadian, dan 
peristiwa, pendek dan sederhana. 
Alokasi Waktu : 2 x 40 menit 
 
A. Kompotensi Inti 
KI.1 Menghargai dan menghayati  ajaran agama yang dianutnya. 
KI.2 Menghargai dan menghayati perilaku jujur, disiplin, tanggungjawab, peduli 
(toleransi, gotong royong), santun, percaya diri,  dalam berinteraksi secara efektif 
dengan lingkungan sosial dan alam dalam jangkauan pergaulan dan 
keberadaannya. 
KI.3 Memahami dan menerapkan pengetahuan (faktual, konseptual, dan prosedural) 
berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, teknologi, seni, budaya 
terkait fenomena dan kejadian tampak mata. 
KI.4 Mengolah,  menyaji, dan menalar dalam ranah konkret (menggunakan, mengurai, 
merangkai, memodifikasi, dan membuat) dan ranah abstrak (menulis, membaca, 
menghitung, menggambar, dan mengarang) sesuai dengan yang dipelajari di 
sekolah dan sumber lain yang sama dalam sudut pandang/teori. 
B. Kompetensi Dasar 
1.1 Mensyukuri kesempatan dapat mempelajari bahasa Inggris sebagai 
bahasa pengantar komunikasi informasional yang di wujudkan dalam 
semangat belajar. 
2.1 Menunjukkan perilaku santun dan peduli dalam melaksanakan 
komunikasi interpersonal dengan guru dan teman. 
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2.2 Menunjukkan perilaku jujur, disiplin, percaya diri, dan bertanggung 
jawab dalam melaksanakan komunikasi transaksional dengan guru dan 
teman. 
2.3 Menunjukkan perilaku tanggung jawab, peduli, kerjasama, dan cinta 
damai, dalam melaksanakan komunikasi fungsional. 
3.14Memahami fungsi sosial, struktur teks, dan unsur kebahasaan dari teks 
narasi berbentul fabel, sesuai dengan konteks penggunaannya. 
3.18 Menangkap makna teks naratif  lisan dan tulis, berbentuk fabel pendek 
dan sederhana penggunaannya. 
C. Indikator Pencapain Kompetensi 
3.14.1 Mengidentifikasi fungsi sosial, struktur teks dan unsur kebahasaan 
teks naratif berbentuk table. 
3.14.2 Memahami makna dalam teks narasi berbentuk fable secara individu 
maupun diskusi dalam kelompok. 
3.14.3 Menemukan tokoh utama dan karakternya dalam teks narasi 
berbentuk fable beserta pesan moral terkait. 
3.14.4 Menjelaskan generic structure dan fungsi teks naratif berbentuk 
fable. 
3.18.1 membaca teks narasi berbentuk fabel secara baik dalam hal intonasi, 
pengucapan, dan ekspresi. 
3.18.2 Menyusun cerita teks narasi berbentuk fabel sesuai dengan struktur 
teks dan unsur kebahasaan yang benar, 
3.18.3 Menulis teks narasi dengan penggunaan huruf besar dan tanda baca 
yang benar. 
3.18.4 Menjawab pertanyaan berdasarkan teks narasi dengan struktur 
kebahasaan yang benar. 
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D. Tujuan Pembelajaran 
Setelah selesai pembelajaran peserta didik dapat : 
1. Menerapkan struktur teks dan unsur kebahasaan untuk melaksanakan 
fungsi sosial teks narrative berbentuk fabel sesuai dengan konteks 
penggunaannya 
2. Menyusun teks narrative berbentuk fabel dengan memperhatikan fungsi 
sosial, struktur teks, dan unsur kebahasaan yang benar dan sesuai 
konteks. 
E. Materi Pembelajaran 
Teks lisan dan tulis berbentuk  narrative dengan menyatakan dan 
menanyakan tentang kejadian, dan peristiwa, pendek dan sederhana 
Fungsi sosial 
Memperoleh hiburan, mengibur dan mengajarkan nilai-nilai luhur melalui 
cerita dengan tokoh binatang. 
Struktur teks  
a. Orientasi : Memperkenalkan tokoh, tempat, dan waktu terjadinya cerita 
b. Memberikan penilaian (evaluasi) tentang situasi dan kondisi terjadinya 
cerita. 
c. Memaparkan krisis yang terjadi terhadap tokoh utama (komplikasi) 
d. Memaparkan akhir cerita, dimana krisis berakhir (resolusi) dengan 
bahagia atau sedih. 
e. Memberikan alasan atau komentar umum (reorientasi) opsional. 
Unsur kebahasaan 
(1) Tata bahasa : simple past tense, past continuous tense. 
(2) Kalimat langsung dan  kalimat tidak langsung. 
(3) Kosa kata : tokoh binatang dalam fabel, tempat dan benda-benda terkait 
tokoh. 
(4) Adverbia penghubung waktu : first, then, after that, before, at last, finally 
etc. 
(5) Abverbia dan frasa preposisional penunjuk waktu : a long time ago, one 
day, in the morning, the next day etc. 
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(6) Penggunaan nominal singular dan plural secara tepat, dengan atau tanpa 
a, the, this, those, my, their etc. 
(7) Ucapan, tekanan kata dan intonasi. 
(8) Ejaan dan tanda baca. 
(9) Tulis tangan. 
Topik 1 
Cerita yang memberikan keteladanan tentang perilaku jujur, disiplin, percaya 
diri, kerjasama, dan bertanggung jawab 
 Narrative text ( Fable ) 
The Ant And The Dove 
One hot day, an ant was searching for some water. After walking 
around for some time, she came to a spring. 
To reach the spring, she had to climb up a blade of grass. While making 
her way up, she slipped and fell into the water. 
She could have drowned if a dove up a nearby tree had not seen her. 
Seeing that the ant was in trouble, the dove quickly plucked off a leaf and 
dropped it into the water near the struggling ant. The ant moved towards the 
leaf and climbed up there. Soon it carried her safely to dry ground. 
Just at that time, a hunter nearby was throwing out his net towards the 
dove, hoping to trap it. Guessing what he was about to do, the ant quickly bit 
him on the heel. Feeling the pain, the hunter dropped his net. The dove was 
quick to fly away to safety. 
Topik 2 
Cerita yang memberikan keteladanan tentang perilaku jujur, disiplin, percaya 
diri, kerjasama, dan bertanggung jawab 
 Narrative text ( fairy tale ) 
Cinderella  
Once upon a time, there was a young girl named Cinderella. She 
lived with her step mother and two step sisters. 
The step mother and sisters were conceited and bad tempered. They 
treated Cinderella very badly. Her step mother made Cinderella do the 
hardest works in the house; such as scrubbing the floor, cleaning the pot and 
pan and preparing the food for the family. The two step sisters, on the other 
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hand, did not work about the house. Their mother gave them many 
handsome dresses to wear. 
One day, the two step sister received an invitation to the ball that the 
king’s son was going to give at the palace. They were excited about this and 
spent so much time choosing the dresses they would wear. At last, the day of 
the ball came, and away went the sisters to it. Cinderella could not help 
crying after they had left. 
“Why are crying, Cinderella?” a voice asked. She looked up and saw 
her fairy godmother standing beside her, “because I want so much to go to 
the ball” said Cinderella. 
“Well” said the godmother,”you’ve been such a cheerful, 
hardworking, uncomplaining girl that I am going to see that you do go to the 
ball”. 
Magically, the fairy godmother changed a pumpkin into a fine coach 
and mice into a coachman and two footmen. Her godmother tapped 
Cinderella’s raged dress with her wand, and it became a beautiful ball gown. 
Then she gave her a pair of pretty glass slippers. “Now, Cinderella”, she 
said; “You must leave before midnight”. Then away she drove in her 
beautiful coach.Cinderella was having a wonderfully good time. She danced 
again and again with the king’s son. Suddenly the clock began to strike 
twelve, she ran toward the door as quickly as she could. In her hurry, one of 
her glass slipper was left behind. 
A few days later, the king’ son proclaimed that he would marry the 
girl whose feet fitted the glass slipper. Her step sisters tried on the slipper 
but it was too small for them, no matter how hard they squeezed their toes 
into it. In the end, the king’s page let Cinderella try on the slipper. She stuck 
out her foot and the page slipped the slipper on. It fitted perfectly. 
Finally, she was driven to the palace. The king’s son was overjoyed 
to see her again. They were married and live happily ever after. 
Topik 3 
Cerita yang memberikan keteladanan tentang perilaku jujur, disiplin, percaya 
diri, kerjasama, dan bertanggung jawab 
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 Narrative text (Myth) 
Roro Jonggrang Temple 
Once upon a time, there was a powerful prince named Bandung 
Bondowoso. In a war, Bandung Bondowoso killed Prabu Baka. Then, 
Bandung Bondowoso fell in love with Prabu Baka’s daughter. Her name 
was Roro Jonggrang. 
Bondowoso wanted to marry this beautiful princess. However, the 
princess hated him because he had killed her father. Roro Jonggrang was 
thinking of a way to refuse the marriage proposal. Finally, she decided to 
marry Bandung Bondowoso if he could build a thousand temples before 
the dawn. 
Being helped by the genies, Bondowoso built the temples very fast. 
Roro Jonggrang wanted to fail him. She asked all women in the village to 
hit the rice. The rooster crowed signing that morning was coming. All 
genies left the project until 999 temples because they tought morning came 
afterward. 
Finally, Bondowoso knew that Roro Jonggrang tricked him. He was 
very angry so he cursed Roro Jonggrang into a rock statue “Arca”. Roro 
Jonggrang statue is inside Candi Prambanan to complete the project of a 
thousand temples. 
F. Metode Pembelajaran 
1. Pendekatan  : Scientific 
2. Model  : Cooperative Learning 
3. Metode  : Diskusi Kelompok (Think Talk Write) 
G. Media, alat dan sumber pembelajaran 
1. Media  : CD / slide, gambar-gambar binatang. 
2. Alat/Bahan  : Komputer, laptop , LCD 
3. Sumber Belajar :  
 Buku Teks wajib siswa SMP/MTs Kelas VIII 
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 Keteladanan ucapan dan tindakan guru menggunakan setiap tindakan 
komunikasi interpersonal dengan benar dan akurat 
 Contoh peragaan dalam bentuk  rekaman CD/VCD/ DVD/kaset 
 Contoh interaksi tertulis 
 Contoh teks tertulis 
H. Langkah-langkah Kegiatan Pembelajaran 
Pertemuan Pertama 
Kegiatan Deskripsi Kegiatan Alokasi 
Waktu 
Pendahuluan 1. Persiapan psikis dan fisik membuka 
pelajaran dengan mengucapkan salam dan 
berdoa bersama 
2. Menginformasikan tujuan yang akan 
dicapai selama pembelajaran 
3. Menyampaikan secara singkat garis besar 
materi yang akan disajikan selama 
pembelajaran 
4. Menyambungkan materi sekarang dengan 
materi sebelumnya 
5. Memberi motivasi siswa untuk aktif dalam 
proses pembelajaran 
15 
Inti Mengamati 
Think  
 Siswa mendengarkan/ menonton beberapa 
contoh teks narrative dengan menyatakan 
dan menanyakan tentang kegiatan, kejadian, 
dan peristiwa, berdasarkan konteks yang 
sesuai 
 Siswa mengikuti mengucapkan kalimat 
dalam teks narrative tentang kegiatan, 
45 
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kejadian, dan peristiwa, 
 Siswa membaca untuk memahami  makna 
dan bentuk kalimat terdapat dalam teks 
narrative tentang kegiatan, kejadian, dan 
peristiwa,   
 Siswa berlatih menentukan informasi rinci 
dan membuat catatan kecil mengenai 
informasi yang mereka peroleh. 
Menanya  
 Dengan bimbingan dan arahan guru, siswa 
mempertanyakan perbedaan antar berbagai 
teks narrative tentang kegiatan, kejadian, 
dan peristiwa, dalam berbagai konteks 
Mengeksplorasi 
Talk  
 Siswa membaca contoh-contoh teks 
narrative tentang kegiatan, kejadian, dan 
peristiwa dari berbagai sumber lain. 
 Siswa  menceritakan  kegiatan, kejadian, 
dan peristiwa yang terjadi menggunakan 
bahasa mereka pahami 
Penutupan  Bersama-sama dengan peserta didik 
membuat rangkuman/kesimpulan  
 Melakukan penilaian dan/atau refleksi 
terhadap kegiatan yang sudah 
dilaksanakan  
 Memberikan umpan balik terhadap proses 
dan hasil pembelajaran. 
 Diadakan Tes Tulis terhadap siswa 
 Doa 
20 
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Pertemuan Kedua 
Kegiatan Deskripsi Kegiatan Alokasi 
Waktu 
Pendahuluan 1. Persiapan psikis dan fisik membuka 
pelajaran dengan mengucapkan salam dan 
berdoa bersama. 
2. Menginformasikan tujuan yang akan 
dicapai selama pembelajaran. 
3. Menyampaikan secara singkat garis besar 
materi yang akan disajikan selama 
pembelajaran. 
4. Menyambungkan materi sekarang dengan 
materi sebelumnya. 
5. Memberi motivasi siswa untuk aktif dalam 
proses pembelajaran 
15 
Inti Mengasosiasi  
Talk 
 Dalam kerja kelompok terbimbing siswa 
menganalisis fungsi sosial, struktur teks dan 
unsur bahasa serta format penulisan yang 
digunakan dalam berbagai teks narrative 
tentang kegiatan, kejadian, dan peristiwa,  
Write  
 Siswa menuliskan teks narrative sesuai 
dengan topik yang diberikan oleh guru 
(fable) 
 Siswa menyimpulkan hasil analisinya 
terkait Fungsi sosial, struktur teks dan unsur 
kebahasaan dari teks narrative tentang 
kegiatan, kejadian, dan peristiwa yang 
terjadi. 
45 
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, Mengomunikasikan 
 Siswa mempresentasikan tulisan tentang 
teks narrative fabel didepan teman-
temannya. 
Penutupan 1. Bersama-sama dengan peserta didik 
membuat rangkuman/kesimpulan. 
2. Melakukan penilaian dan/atau refleksi 
terhadap kegiatan yang sudah dilaksanakan . 
3. Memberikan umpan balik terhadap proses 
dan hasil pembelajaran. 
4.  Diadakan Tes Tulis terhadap siswa 
5.  Doa 
20 
Peretemuan Ketiga 
Kegiatan Deskripsi Kegiatan Alokasi 
Waktu 
Pendahuluan  Persiapan psikis dan fisik membuka 
pelajaran dengan mengucapkan salam dan 
berdoa bersama 
 Menginformasikan tujuan yang akan 
dicapai selama pembelajaran 
 Menyampaikan secara singkat garis besar 
materi yang akan disajikan selama 
pembelajaran 
 Menyambungkan materi sekarang dengan 
materi sebelumnya 
 Memberi motivasi siswa untuk aktif dalam 
proses pembelajaran dengan menyanyikan 
lagu 
15 
Inti MengamatiMengamati 
Think  
45 
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 Siswa mendengarkan/ menonton beberapa 
contoh teks narrative dengan menyatakan 
dan menanyakan tentang kegiatan, kejadian, 
dan peristiwa, berdasarkan konteks yang 
sesuai 
 Siswa mengikuti mengucapkan kalimat 
dalam teks narrative tentang kegiatan, 
kejadian, dan peristiwa, 
 Siswa membaca untuk memahami  makna 
dan bentuk kalimat terdapat dalam teks 
narrative tentang kegiatan, kejadian, dan 
peristiwa. 
 Siswa berlatih menentukan informasi rinci 
dan membuat catatan kecil mengenai 
informasi yang mereka peroleh. 
Menanya  
 Dengan bimbingan dan arahan guru, siswa 
mempertanyakan perbedaan antar berbagai 
teks narrative tentang kegiatan, kejadian, 
dan peristiwa, dalam berbagai konteks 
Mengeksplorasi 
Talk  
 Siswa membaca contoh-contoh teks 
narrative tentang kegiatan, kejadian, dan 
peristiwa dari berbagai sumber lain. 
 Siswa  menceritakan  kegiatan, kejadian, 
dan peristiwa yang terjadi menggunakan 
bahasa mereka pahami dengan 
Penutupan  Bersama-sama dengan peserta didik 
membuat rangkuman/kesimpulan  
 Melakukan penilaian dan/atau refleksi 
20 
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terhadap kegiatan yang sudah 
dilaksanakan  
 Memberikan umpan balik terhadap proses 
dan hasil pembelajaran. 
 Diadakan Tes Tulis terhadap siswa 
 Doa 
Pertemuan Keempat 
Kegiatan Deskripsi Kegiatan Alokasi 
Waktu 
Pendahuluan 1. Persiapan psikis dan fisik membuka 
pelajaran dengan mengucapkan salam dan 
berdoa bersama. 
2. Menginformasikan tujuan yang akan 
dicapai selama pembelajaran. 
3. Menyampaikan secara singkat garis besar 
materi yang akan disajikan selama 
pembelajaran. 
4. Menyambungkan materi sekarang dengan 
materi sebelumnya. 
5. Memberi motivasi siswa untuk aktif dalam 
proses pembelajaran dengan menyanyikan 
lagu 
15 
Inti Mengasosiasi  
Talk 
 Dalam kerja kelompok terbimbing siswa 
menganalisis fungsi sosial, struktur teks dan 
unsur bahasa serta format penulisan yang 
digunakan dalam berbagai teks narrative 
tentang kegiatan, kejadian, dan peristiwa,  
 
45 
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Write  
 Siswa menuliskan teks narrative sesuai 
dengan topik yang diberikan oleh guru 
(fairy tale) 
 Siswa menyimpulkan hasil analisinya 
terkait Fungsi sosial, struktur teks dan unsur 
kebahasaan dari teks narrative tentang 
kegiatan, kejadian, dan peristiwa yang 
terjadi. 
, Mengomunikasikan 
 Siswa mempresentasikan tulisan tentang 
teks narrative fabel didepan teman-
temannya. 
Penutupan  Bersama-sama dengan peserta didik 
membuat rangkuman/kesimpulan  
 Melakukan penilaian dan/atau refleksi 
terhadap kegiatan yang sudah 
dilaksanakan  
 Memberikan umpan balik terhadap proses 
dan hasil pembelajaran. 
 Diadakan Tes Tulis terhadap siswa 
 Doa 
20 
Pertemuan Kelima 
Kegiatan Deskripsi Kegiatan Alokasi 
Waktu 
Pendahuluan  Persiapan psikis dan fisik membuka 
pelajaran dengan mengucapkan salam dan 
berdoa bersama 
 Menginformasikan tujuan yang akan 
dicapai selama pembelajaran 
15 
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 Menyampaikan secara singkat garis besar 
materi yang akan disajikan selama 
pembelajaran 
 Menyambungkan materi sekarang dengan 
materi sebelumnya 
 Memberi motivasi siswa untuk aktif dalam 
proses pembelajaran dengan menyanyikan 
lagu 
Inti Mengamati 
Think  
 Siswa mendengarkan/ menonton beberapa 
contoh teks narrative dengan menyatakan 
dan menanyakan tentang kegiatan, kejadian, 
dan peristiwa, berdasarkan konteks yang 
sesuai 
 Siswa mengikuti mengucapkan kalimat 
dalam teks narrative tentang kegiatan, 
kejadian, dan peristiwa, 
 Siswa membaca untuk memahami  makna 
dan bentuk kalimat terdapat dalam teks 
narrative tentang kegiatan, kejadian, dan 
peristiwa. 
 Siswa berlatih menentukan informasi rinci 
dan membuat catatan kecil mengenai 
informasi yang mereka peroleh. 
Menanya  
 Dengan bimbingan dan arahan guru, siswa 
mempertanyakan perbedaan antar berbagai 
teks narrative tentang kegiatan, kejadian, 
dan peristiwa, dalam berbagai konteks 
Mengeksplorasi 
Talk  
45 
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 Siswa membaca contoh-contoh teks 
narrative tentang kegiatan, kejadian, dan 
peristiwa dari berbagai sumber lain. 
 Siswa  menceritakan  kegiatan, kejadian, 
dan peristiwa yang terjadi menggunakan 
bahasa mereka pahami 
 
Penutupan  Bersama-sama dengan peserta didik 
membuat rangkuman/kesimpulan  
 Melakukan penilaian dan/atau refleksi 
terhadap kegiatan yang sudah 
dilaksanakan  
 Memberikan umpan balik terhadap proses 
dan hasil pembelajaran. 
 Diadakan Tes Tulis terhadap siswa 
 Doa 
20 
Pertemuan Keenam 
Kegiatan Deskripsi Kegiatan Alokasi 
Waktu 
Pendahuluan  Persiapan psikis dan fisik membuka 
pelajaran dengan mengucapkan salam dan 
berdoa bersama 
 Menginformasikan tujuan yang akan 
dicapai selama pembelajaran 
 Menyampaikan secara singkat garis besar 
materi yang akan disajikan selama 
pembelajaran 
 Menyambungkan materi sekarang dengan 
materi sebelumnya 
 Memberi motivasi siswa untuk aktif dalam 
15 
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proses pembelajaran dengan menyanyikan 
lagu 
Inti Mengasosiasi  
Talk 
 Dalam kerja kelompok terbimbing siswa 
menganalisis fungsi sosial, struktur teks dan 
unsur bahasa serta format penulisan yang 
digunakan dalam berbagai teks narrative 
tentang kegiatan, kejadian, dan peristiwa,  
Write  
 Siswa menuliskan teks narrative sesuai 
dengan topik yang diberikan oleh guru 
(legend) 
 Siswa menyimpulkan hasil analisinya 
terkait Fungsi sosial, struktur teks dan unsur 
kebahasaan dari teks narrative tentang 
kegiatan, kejadian, dan peristiwa yang 
terjadi. 
, Mengomunikasikan 
 Siswa mempresentasikan tulisan tentang 
teks narrative fabel didepan teman-
temannya. 
45 
Penutupan  Bersama-sama dengan peserta didik 
membuat rangkuman/kesimpulan  
 Melakukan penilaian dan/atau refleksi 
terhadap kegiatan yang sudah 
dilaksanakan  
 Memberikan umpan balik terhadap proses 
dan hasil pembelajaran. 
 Diadakan Tes Tulis terhadap siswa 
20 
 
102 
 
 
I. PENILAIAN 
1. Jenis/Teknik Penilaian 
a. Observasi Proses Pembelajaran  
2. Bentuk Instrumen dan Instrumen 
a.    Observasi Proses Pembelajaran 
No. 
Nama 
Siswa 
Aspek yang diamati 
Jumlah 
Nilai 
Akhir 
Sikap/ 
Perilaku 
Tanggung 
jawab 
Aktivitas Kerjasama 
Berpendap
at/Menang
gapi 
        
        
        
        
        
i. Laporan Tugas (Individu/Kelompok) 
No
. 
Nama 
Siswa/ 
Kelompok 
Aspek yang dinilai 
Jumlah 
Nilai 
Akhir Content Organization Grammar Mechanic Vocabulary 
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ii. Tes Tertulis 
INSTRUMENT 
Kind of text : Narrative Text 
Time  : 60 minutes 
Instructions 
1. Write down your name and student number on the top left of the paper! 
2. Write a narrative paragraph based on these themes! (choose one of them) 
a. Fable  
b. Fairy Tale 
c. Legend   
d. Science Fiction   
3. The length of paragraph is at least 3 paragraph that consist of orientation, 
complication and resolution. 
4. Your final draft “narrative text” will be scored based on the following 
criteria:  
a. Content   (0-30) 
b. Organization  (0-20) 
c. Vocabulary   (0-20) 
d. Grammar/language use (0-25) 
e. Mechanic    (0-5) 
Total score   100 
5. You may open your manual dictionary. 
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GOOD LUCK ^^ 
NAME : 
SN  : 
Title : ……………………… 
……………………………………………………………………………... 
……………………………………………………………………………………… 
……………………………………………………………………………………… 
……………………………………………………………………………………… 
……………………………………………………………………………... 
……………………………………………………………………………………… 
……………………………………………………………………………………… 
……………………………………………………………………………………… 
……………………………………………………………………………... 
……………………………………………………………………………………… 
……………………………………………………………………………………… 
……………………………………………………………………………………… 
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3. Pedoman Penskoran: 
Keterangan Skor: 
Masing-masing kolom  diisi dengan 
kriteria:  
4  =  Baik Sekali  
3  =  Baik  
2  =  Cukup  
1  =  Kurang 
                ∑ Skor perolehan  
Nilai   =                          X 100  
                 Skor Maksimal  
Kriteria Nilai  
A  =  80 – 100  :   Baik Sekali 
B  =  70 – 79    : Baik  
C  =  60 – 69    : Cukup  
D  =  ... <  60    :        Kurang  
Keterangan Nilai Akhir: 
a.  Penilaian Observasi : Nilai  =  Jumlah skor yang diperoleh x 100 
              Jumlah skor maksimal (16) 
b.  Penilaian Laporan Tugas : Nilai  =  Jumlah skor yang diperoleh x 100 
                          Jumlah skor maksimal (12) 
c.  Penilaian Tes Lisan/Tulis : Nilai  =  Jumlah skor yang diperoleh x 100 
              Jumlah skor maksimal (20) 
Nilai akhir yang diperoleh siswa = Nilai observasi + nilai laporan tugas+ nilai 
tes lisan/tulis. 
 
 
 
Mengetahui,      Surakarta,     April 2018 
Guru Mata Pelajaran     Peneliti 
 
 
 
 
 
Jais Muslich, S,Pd     Tri Utami 
NIP. 19671031 199702 1 002    NIM. 14 322 1013 
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Appendix 4. 
LESSON PLAN OF EXPERIMENTAL GROUP 2 
Satuan Pendidikan : MTsN Surakarta 1 
Mata Pelajaran : Bahasa Inggris  
Kelas/Smester  : VIII/2 (Experiemntal Group 2) 
Tema   : Teks lisan dan tulis berbentuk  narrative dengan 
menyatakan dan  menanyakan tentang kejadian, dan 
peristiwa, pendek dan sederhana. 
Alokasi Waktu : 2 x 40 menit 
 
J. Kompotensi Inti 
KI.1 Menghargai dan menghayati  ajaran agama yang dianutnya. 
KI.2 Menghargai dan menghayati perilaku jujur, disiplin, tanggungjawab, peduli 
(toleransi, gotong royong), santun, percaya diri,  dalam berinteraksi secara efektif 
dengan lingkungan sosial dan alam dalam jangkauan pergaulan dan 
keberadaannya. 
KI.3 Memahami dan menerapkan pengetahuan (faktual, konseptual, dan prosedural) 
berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, teknologi, seni, budaya 
terkait fenomena dan kejadian tampak mata. 
KI.4 Mengolah,  menyaji, dan menalar dalam ranah konkret (menggunakan, mengurai, 
merangkai, memodifikasi, dan membuat) dan ranah abstrak (menulis, membaca, 
menghitung, menggambar, dan mengarang) sesuai dengan yang dipelajari di 
sekolah dan sumber lain yang sama dalam sudut pandang/teori. 
K. Kompetensi Dasar 
1.2 Mensyukuri kesempatan dapat mempelajari bahasa Inggris sebagai 
bahasa pengantar komunikasi informasional yang di wujudkan dalam 
semangat belajar. 
2.4 Menunjukkan perilaku santun dan peduli dalam melaksanakan 
komunikasi interpersonal dengan guru dan teman. 
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2.5 Menunjukkan perilaku jujur, disiplin, percaya diri, dan bertanggung 
jawab dalam melaksanakan komunikasi transaksional dengan guru dan 
teman. 
2.6 Menunjukkan perilaku tanggung jawab, peduli, kerjasama, dan cinta 
damai, dalam melaksanakan komunikasi fungsional. 
3.15Memahami fungsi sosial, struktur teks, dan unsur kebahasaan dari teks 
narasi berbentul fabel, sesuai dengan konteks penggunaannya. 
3.19 Menangkap makna teks naratif  lisan dan tulis, berbentuk fabel pendek 
dan sederhana penggunaannya. 
L. Indikator Pencapain Kompetensi 
3.15.1 Mengidentifikasi fungsi sosial, struktur teks dan unsur kebahasaan 
teks naratif berbentuk table. 
3.15.2 Memahami makna dalam teks narasi berbentuk fable secara individu 
maupun diskusi dalam kelompok. 
3.15.3 Menemukan tokoh utama dan karakternya dalam teks narasi 
berbentuk fable beserta pesan moral terkait. 
3.15.4 Menjelaskan generic structure dan fungsi teks naratif berbentuk 
fable. 
3.19.1 membaca teks narasi berbentuk fabel secara baik dalam hal intonasi, 
pengucapan, dan ekspresi. 
3.19.2 Menyusun cerita teks narasi berbentuk fabel sesuai dengan struktur 
teks dan unsur kebahasaan yang benar, 
3.19.3 Menulis teks narasi dengan penggunaan huruf besar dan tanda baca 
yang benar. 
3.19.4 Menjawab pertanyaan berdasarkan teks narasi dengan struktur 
kebahasaan yang benar. 
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M. Tujuan Pembelajaran 
Setelah selesai pembelajaran peserta didik dapat : 
3. Menerapkan struktur teks dan unsur kebahasaan untuk melaksanakan 
fungsi sosial teks narrative berbentuk fabel sesuai dengan konteks 
penggunaannya 
4. Menyusun teks narrative berbentuk fabel dengan memperhatikan fungsi 
sosial, struktur teks, dan unsur kebahasaan yang benar dan sesuai 
konteks. 
N. Materi Pembelajaran 
Teks lisan dan tulis berbentuk  narrative dengan menyatakan dan 
menanyakan tentang kejadian, dan peristiwa, pendek dan sederhana 
Fungsi sosial 
Memperoleh hiburan, mengibur dan mengajarkan nilai-nilai luhur melalui 
cerita dengan tokoh binatang. 
Struktur teks  
f. Orientasi : Memperkenalkan tokoh, tempat, dan waktu terjadinya cerita 
g. Memberikan penilaian (evaluasi) tentang situasi dan kondisi terjadinya 
cerita. 
h. Memaparkan krisis yang terjadi terhadap tokoh utama (komplikasi) 
i. Memaparkan akhir cerita, dimana krisis berakhir (resolusi) dengan 
bahagia atau sedih. 
j. Memberikan alasan atau komentar umum (reorientasi) opsional. 
Unsur kebahasaan 
(10) Tata bahasa : simple past tense, past continuous tense. 
(11) Kalimat langsung dan  kalimat tidak langsung. 
(12) Kosa kata : tokoh binatang dalam fabel, tempat dan benda-benda 
terkait tokoh. 
(13) Adverbia penghubung waktu : first, then, after that, before, at last, 
finally etc. 
(14) Abverbia dan frasa preposisional penunjuk waktu : a long time 
ago, one day, in the morning, the next day etc. 
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(15) Penggunaan nominal singular dan plural secara tepat, dengan atau 
tanpa a, the, this, those, my, their etc. 
(16) Ucapan, tekanan kata dan intonasi. 
(17) Ejaan dan tanda baca. 
(18) Tulis tangan. 
Topik 1 
Cerita yang memberikan keteladanan tentang perilaku jujur, disiplin, percaya 
diri, kerjasama, dan bertanggung jawab 
 Narrative text ( Fable ) 
The Ant And The Dove 
One hot day, an ant was searching for some water. After walking 
around for some time, she came to a spring. 
To reach the spring, she had to climb up a blade of grass. While making 
her way up, she slipped and fell into the water. 
She could have drowned if a dove up a nearby tree had not seen her. 
Seeing that the ant was in trouble, the dove quickly plucked off a leaf and 
dropped it into the water near the struggling ant. The ant moved towards the 
leaf and climbed up there. Soon it carried her safely to dry ground. 
Just at that time, a hunter nearby was throwing out his net towards the 
dove, hoping to trap it. Guessing what he was about to do, the ant quickly bit 
him on the heel. Feeling the pain, the hunter dropped his net. The dove was 
quick to fly away to safety. 
Topik 2 
Cerita yang memberikan keteladanan tentang perilaku jujur, disiplin, percaya 
diri, kerjasama, dan bertanggung jawab 
 Narrative text ( fairy tale ) 
Cinderella  
Once upon a time, there was a young girl named Cinderella. She 
lived with her step mother and two step sisters. 
The step mother and sisters were conceited and bad tempered. They 
treated Cinderella very badly. Her step mother made Cinderella do the 
hardest works in the house; such as scrubbing the floor, cleaning the pot and 
pan and preparing the food for the family. The two step sisters, on the other 
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hand, did not work about the house. Their mother gave them many 
handsome dresses to wear. 
One day, the two step sister received an invitation to the ball that the 
king’s son was going to give at the palace. They were excited about this and 
spent so much time choosing the dresses they would wear. At last, the day of 
the ball came, and away went the sisters to it. Cinderella could not help 
crying after they had left. 
“Why are crying, Cinderella?” a voice asked. She looked up and saw 
her fairy godmother standing beside her, “because I want so much to go to 
the ball” said Cinderella. 
“Well” said the godmother,”you’ve been such a cheerful, 
hardworking, uncomplaining girl that I am going to see that you do go to the 
ball”. 
Magically, the fairy godmother changed a pumpkin into a fine coach 
and mice into a coachman and two footmen. Her godmother tapped 
Cinderella’s raged dress with her wand, and it became a beautiful ball gown. 
Then she gave her a pair of pretty glass slippers. “Now, Cinderella”, she 
said; “You must leave before midnight”. Then away she drove in her 
beautiful coach.Cinderella was having a wonderfully good time. She danced 
again and again with the king’s son. Suddenly the clock began to strike 
twelve, she ran toward the door as quickly as she could. In her hurry, one of 
her glass slipper was left behind. 
A few days later, the king’ son proclaimed that he would marry the 
girl whose feet fitted the glass slipper. Her step sisters tried on the slipper 
but it was too small for them, no matter how hard they squeezed their toes 
into it. In the end, the king’s page let Cinderella try on the slipper. She stuck 
out her foot and the page slipped the slipper on. It fitted perfectly. 
Finally, she was driven to the palace. The king’s son was overjoyed 
to see her again. They were married and live happily ever after. 
Topik 3 
Cerita yang memberikan keteladanan tentang perilaku jujur, disiplin, percaya 
diri, kerjasama, dan bertanggung jawab 
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 Narrative text (Myth) 
Roro Jonggrang Temple 
Once upon a time, there was a powerful prince named Bandung 
Bondowoso. In a war, Bandung Bondowoso killed Prabu Baka. Then, 
Bandung Bondowoso fell in love with Prabu Baka’s daughter. Her name 
was Roro Jonggrang. 
Bondowoso wanted to marry this beautiful princess. However, the 
princess hated him because he had killed her father. Roro Jonggrang was 
thinking of a way to refuse the marriage proposal. Finally, she decided to 
marry Bandung Bondowoso if he could build a thousand temples before 
the dawn. 
Being helped by the genies, Bondowoso built the temples very fast. 
Roro Jonggrang wanted to fail him. She asked all women in the village to 
hit the rice. The rooster crowed signing that morning was coming. All 
genies left the project until 999 temples because they tought morning came 
afterward. 
Finally, Bondowoso knew that Roro Jonggrang tricked him. He was 
very angry so he cursed Roro Jonggrang into a rock statue “Arca”. Roro 
Jonggrang statue is inside Candi Prambanan to complete the project of a 
thousand temples. 
O. Metode Pembelajaran 
4. Pendekatan  : Scientific 
5. Model  : Lecturing Technique 
P. Media, alat dan sumber pembelajaran 
4. Media  : CD / slide, gambar-gambar binatang. 
5. Alat/Bahan  : Komputer, laptop , LCD 
6. Sumber Belajar :  
 Buku Teks wajib siswa SMP/MTs Kelas VIII 
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 Keteladanan ucapan dan tindakan guru menggunakan setiap tindakan 
komunikasi interpersonal dengan benar dan akurat 
 Contoh peragaan dalam bentuk  rekaman CD/VCD/ DVD/kaset 
 Contoh interaksi tertulis 
 Contoh teks tertulis 
Q. Langkah-langkah Kegiatan Pembelajaran 
Pertemuan Pertama 
Kegiatan Deskripsi Kegiatan Alokasi 
Waktu 
Pendahuluan 6. Persiapan psikis dan fisik membuka 
pelajaran dengan mengucapkan salam dan 
berdoa bersama 
7. Menginformasikan tujuan yang akan 
dicapai selama pembelajaran 
8. Menyampaikan secara singkat garis besar 
materi yang akan disajikan selama 
pembelajaran 
9. Menyambungkan materi sekarang dengan 
materi sebelumnya 
10. Memberi motivasi siswa untuk aktif dalam 
proses pembelajaran dengan menyanyikan 
lagu 
15 
Inti Mengamati 
 Siswa mendengarkan/ menonton beberapa 
contoh teks narrative dengan menyatakan dan 
menanyakan tentang kegiatan, kejadian, dan 
peristiwa, berdasarkan konteks yang sesuai 
 Siswa mengikuti mengucapkan kalimat dalam 
teks narrative tentang kegiatan, kejadian, dan 
peristiwa, 
45 
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 Siswa membaca untuk memahami  makna dan 
bentuk kalimat terdapat dalam teks narrative 
tentang kegiatan, kejadian, dan peristiwa,   
 Siswa berlatih menentukan informasi rinci  
Menanya  
 Dengan bimbingan dan arahan guru, siswa 
mempertanyakan perbedaan antar berbagai 
teks narrative tentang kegiatan, kejadian, dan 
peristiwa, dalam berbagai konteks. 
Penutupan j. Bersama-sama dengan peserta didik 
membuat rangkuman/kesimpulan  
k. Melakukan penilaian dan/atau refleksi 
terhadap kegiatan yang sudah 
dilaksanakan  
l. Memberikan umpan balik terhadap proses 
dan hasil pembelajaran. 
m. Diadakan Tes Tulis terhadap siswa 
n. Doa 
20 
Pertemuan Kedua 
Kegiatan Deskripsi Kegiatan Alokasi 
Waktu 
Pendahuluan 11. Persiapan psikis dan fisik membuka 
pelajaran dengan mengucapkan salam dan 
berdoa bersama 
12. Menginformasikan tujuan yang akan 
dicapai selama pembelajaran 
13. Menyampaikan secara singkat garis besar 
materi yang akan disajikan selama 
pembelajaran 
14. Menyambungkan materi sekarang dengan 
15 
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materi sebelumnya 
15. Memberi motivasi siswa untuk aktif dalam 
proses pembelajaran dengan menyanyikan 
lagu 
Inti Mengeksplorasi 
 Siswa membaca contoh-contoh teks 
narrative tentang kegiatan, kejadian, dan 
peristiwa dari berbagai sumber lain. 
 Siswa  menceritakan  kegiatan, kejadian, 
dan peristiwa yang terjadi menggunakan 
bahasa mereka sendiri.  
 Siswa menuliskan teks narrative tentang 
fairy tale. 
Mengasosiasi  
 Dalam tugas individu siswa menganalisis 
fungsi sosial, struktur teks dan unsur bahasa 
serta format penulisan yang digunakan 
dalam berbagai teks narrative tentang 
kegiatan, kejadian, dan peristiwa. 
 Siswa menanyakan balikan (feedback) dari 
guru dan teman tentang setiap yang dia 
sampaikan dalam kerja kelompok.   
 Siswa menyimpulkan hasil analisinya terkait 
Fungsi sosial, struktur teks dan unsur 
kebahasaan dari teks narrative tentang 
kegiatan, kejadian, dan peristiwa yang 
terjadi. 
, Mengomunikasikan 
 Siswa mempresentasikan tulisan tentang 
narrative yang sesuai dengan topik/tema 
didepan kelas. 
45 
Penutupan o. Bersama-sama dengan peserta didik 20 
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membuat rangkuman/kesimpulan  
p. Melakukan penilaian dan/atau refleksi 
terhadap kegiatan yang sudah 
dilaksanakan  
q. Memberikan umpan balik terhadap proses 
dan hasil pembelajaran. 
r. Diadakan Tes Tulis terhadap siswa 
s. Doa 
Peretemuan Ketiga 
Kegiatan Deskripsi Kegiatan Alokasi 
Waktu 
Pendahuluan 16. Persiapan psikis dan fisik membuka 
pelajaran dengan mengucapkan salam dan 
berdoa bersama 
17. Menginformasikan tujuan yang akan 
dicapai selama pembelajaran 
18. Menyampaikan secara singkat garis besar 
materi yang akan disajikan selama 
pembelajaran 
19. Menyambungkan materi sekarang dengan 
materi sebelumnya 
20. Memberi motivasi siswa untuk aktif dalam 
proses pembelajaran dengan menyanyikan 
lagu 
15 
Inti Mengamati 
 Siswa mendengarkan/ menonton beberapa 
contoh teks narrative dengan menyatakan dan 
menanyakan tentang kegiatan, kejadian, dan 
peristiwa, berdasarkan konteks yang sesuai 
 Siswa mengikuti mengucapkan kalimat dalam 
45 
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teks narrative tentang kegiatan, kejadian, dan 
peristiwa, 
 Siswa membaca untuk memahami  makna dan 
bentuk kalimat terdapat dalam teks narrative 
tentang kegiatan, kejadian, dan peristiwa,   
 Siswa berlatih menentukan informasi rinci  
Menanya  
 Dengan bimbingan dan arahan guru, siswa 
mempertanyakan perbedaan antar berbagai 
teks narrative tentang kegiatan, kejadian, dan 
peristiwa, dalam berbagai konteks 
Penutupan t. Bersama-sama dengan peserta didik 
membuat rangkuman/kesimpulan  
u. Melakukan penilaian dan/atau refleksi 
terhadap kegiatan yang sudah 
dilaksanakan  
v. Memberikan umpan balik terhadap proses 
dan hasil pembelajaran. 
w. Diadakan Tes Tulis terhadap siswa 
x. Doa 
20 
Pertemuan Keempat 
Kegiatan Deskripsi Kegiatan Alokasi 
Waktu 
Pendahuluan 21. Persiapan psikis dan fisik membuka 
pelajaran dengan mengucapkan salam dan 
berdoa bersama 
22. Menginformasikan tujuan yang akan 
dicapai selama pembelajaran 
23. Menyampaikan secara singkat garis besar 
materi yang akan disajikan selama 
15 
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pembelajaran 
24. Menyambungkan materi sekarang dengan 
materi sebelumnya 
25. Memberi motivasi siswa untuk aktif dalam 
proses pembelajaran dengan menyanyikan 
lagu 
Inti Mengeksplorasi 
 Siswa membaca contoh-contoh teks 
narrative tentang kegiatan, kejadian, dan 
peristiwa dari berbagai sumber lain. 
 Siswa  menceritakan  kegiatan, kejadian, 
dan peristiwa yang terjadi menggunakan 
Bahasa Inggris. 
 Siswa menuliskan teks narrative tentang 
fairy tale 
.Mengasosiasi  
 Dalam tugas individu siswa menganalisis 
fungsi sosial, struktur teks dan unsur bahasa 
serta format penulisan yang digunakan 
dalam berbagai teks narrative tentang 
kegiatan, kejadian, dan peristiwa. 
 Siswa menanyakan balikan (feedback) dari 
guru dan teman tentang setiap yang dia 
sampaikan dalam kerja kelompok.   
 Siswa menyimpulkan hasil analisinya terkait 
Fungsi sosial, struktur teks dan unsur 
kebahasaan dari teks narrative tentang 
kegiatan, kejadian, dan peristiwa yang 
terjadi. 
, Mengomunikasikan 
 Siswa mempresentasikan tulisan tentang 
narrative yang sesuai dengan topik/tema. 
45 
118 
 
 
Penutupan y. Bersama-sama dengan peserta didik 
membuat rangkuman/kesimpulan  
z. Melakukan penilaian dan/atau refleksi 
terhadap kegiatan yang sudah 
dilaksanakan  
aa. Memberikan umpan balik terhadap proses 
dan hasil pembelajaran. 
bb. Diadakan Tes Tulis terhadap siswa 
cc. Doa 
20 
Pertemuan Kelima 
Kegiatan Deskripsi Kegiatan Alokasi 
Waktu 
Pendahuluan 26. Persiapan psikis dan fisik membuka 
pelajaran dengan mengucapkan salam dan 
berdoa bersama 
27. Menginformasikan tujuan yang akan 
dicapai selama pembelajaran 
28. Menyampaikan secara singkat garis besar 
materi yang akan disajikan selama 
pembelajaran 
29. Menyambungkan materi sekarang dengan 
materi sebelumnya 
30. Memberi motivasi siswa untuk aktif dalam 
proses pembelajaran dengan menyanyikan 
lagu 
15 
Inti Mengamati 
 Siswa mendengarkan/ menonton beberapa 
contoh teks narrative dengan menyatakan dan 
menanyakan tentang kegiatan, kejadian, dan 
peristiwa, berdasarkan konteks yang sesuai 
45 
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 Siswa mengikuti mengucapkan kalimat dalam 
teks narrative tentang kegiatan, kejadian, dan 
peristiwa, 
 Siswa membaca untuk memahami  makna dan 
bentuk kalimat terdapat dalam teks narrative 
tentang kegiatan, kejadian, dan peristiwa,   
 Siswa berlatih menentukan informasi rinci  
Menanya  
 Dengan bimbingan dan arahan guru, siswa 
mempertanyakan perbedaan antar berbagai 
teks narrative tentang kegiatan, kejadian, dan 
peristiwa, dalam berbagai konteks. 
Penutupan dd. Bersama-sama dengan peserta didik 
membuat rangkuman/kesimpulan  
ee. Melakukan penilaian dan/atau refleksi 
terhadap kegiatan yang sudah 
dilaksanakan  
ff. Memberikan umpan balik terhadap proses 
dan hasil pembelajaran. 
gg. Diadakan Tes Tulis terhadap siswa 
hh. Doa 
20 
Pertemuan Keenam 
Kegiatan Deskripsi Kegiatan Alokasi 
Waktu 
Pendahuluan 31. Persiapan psikis dan fisik membuka 
pelajaran dengan mengucapkan salam dan 
berdoa bersama 
32. Menginformasikan tujuan yang akan 
dicapai selama pembelajaran 
33. Menyampaikan secara singkat garis besar 
15 
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materi yang akan disajikan selama 
pembelajaran 
34. Menyambungkan materi sekarang dengan 
materi sebelumnya 
35. Memberi motivasi siswa untuk aktif dalam 
proses pembelajaran dengan menyanyikan 
lagu 
Inti Mengeksplorasi 
 Siswa membaca contoh-contoh teks narrative 
tentang kegiatan, kejadian, dan peristiwa dari 
berbagai sumber lain. 
 Siswa  menceritakan  kegiatan, kejadian, dan 
peristiwa yang terjadi menggunakan Bahasa 
Inggris   
 Siswa menuliskan teks narrative tentang 
legenda. 
Mengasosiasi  
 Dalam tugas individu siswa menganalisis 
fungsi sosial, struktur teks dan unsur bahasa 
serta format penulisan yang digunakan 
dalam berbagai teks narrative tentang 
kegiatan, kejadian, dan peristiwa. 
 Siswa menanyakan balikan (feedback) dari 
guru dan teman tentang setiap yang dia 
sampaikan dalam kerja kelompok.   
 Siswa menyimpulkan hasil analisinya terkait 
Fungsi sosial, struktur teks dan unsur 
kebahasaan dari teks narrative tentang 
kegiatan, kejadian, dan peristiwa yang 
terjadi. 
, Mengomunikasikan 
 Siswa mempresentasikan tulisan tentang 
45 
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narrative yang sesuai dengan topik/tema. 
Penutupan ii. Bersama-sama dengan peserta didik 
membuat rangkuman/kesimpulan  
jj. Melakukan penilaian dan/atau refleksi 
terhadap kegiatan yang sudah 
dilaksanakan  
kk. Memberikan umpan balik terhadap proses 
dan hasil pembelajaran. 
ll. Diadakan Tes Tulis terhadap siswa 
mm. Doa 
20 
 
R. PENILAIAN 
4. Jenis/Teknik Penilaian 
a. Observasi Proses Pembelajaran  
5. Bentuk Instrumen dan Instrumen 
a.    Observasi Proses Pembelajaran 
No. 
Nama 
Siswa 
Aspek yang diamati 
Jumlah 
Nilai 
Akhir 
Sikap/ 
Perilaku 
Tanggung 
jawab 
Aktivitas Kerjasama 
Berpendap
at/Menang
gapi 
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i. Laporan Tugas (Individu/Kelompok) 
No
. 
Nama 
Siswa/ 
Kelompok 
Aspek yang dinilai 
Jumlah 
Nilai 
Akhir Content Organization Grammar Mechanic Vocabulary 
1         
2         
3         
4         
5         
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ii. Tes Tertulis 
INSTRUMENT 
Kind of text : Narrative Text 
Time  : 60 minutes 
Instructions 
6. Write down your name and student number on the top left of the paper! 
7. Write a narrative paragraph based on these topics! 
a. Fable  
b. Fairy Tale 
c. Legend   
d. Science Fiction   
8. The length of paragraph is at least 3 paragraph. 
9. Your final draft “narrative text” will be scored based on the following 
criteria:  
f. Content   (0-30) 
g. Organization  (0-20) 
h. Vocabulary   (0-20) 
i. Grammar/language use (0-25) 
j. Mechanic    (0-5) 
Total score   100 
10. You may open your manual dictionary. 
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GOOD LUCK ^^ 
NAME : 
SN  : 
Title : ……………………… 
……………………………………………………………………………... 
……………………………………………………………………………………… 
……………………………………………………………………………………… 
……………………………………………………………………………………… 
……………………………………………………………………………... 
……………………………………………………………………………………… 
……………………………………………………………………………………… 
……………………………………………………………………………………… 
……………………………………………………………………………... 
……………………………………………………………………………………… 
……………………………………………………………………………………… 
……………………………………………………………………………………… 
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6. Pedoman Penskoran: 
Keterangan Skor: 
Masing-masing kolom  diisi dengan 
kriteria:  
4  =  Baik Sekali  
3  =  Baik  
2  =  Cukup  
1  =  Kurang 
                ∑ Skor perolehan  
Nilai   =                          X 100  
                 Skor Maksimal  
Kriteria Nilai  
A  =  80 – 100  :   Baik Sekali 
B  =  70 – 79    : Baik  
C  =  60 – 69    : Cukup  
D  =  ... <  60    :        Kurang  
Keterangan Nilai Akhir: 
a.  Penilaian Observasi : Nilai  =  Jumlah skor yang diperoleh x 100 
              Jumlah skor maksimal (16) 
b.  Penilaian Laporan Tugas : Nilai  =  Jumlah skor yang diperoleh x 100 
                          Jumlah skor maksimal (12) 
c.  Penilaian Tes Lisan/Tulis : Nilai  =  Jumlah skor yang diperoleh x 100 
              Jumlah skor maksimal (20) 
Nilai akhir yang diperoleh siswa = Nilai observasi + nilai laporan tugas+ nilai 
tes lisan/tulis. 
 
 
 
Mengetahui,      Surakarta,     April 2018 
Guru Mata Pelajaran     Peneliti 
 
 
 
 
 
Jais Muslich, S,Pd     Tri Utami 
NIP. 19671031 199702 1 002    NIM. 14 322 1013 
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Appendix 5. 
SCORING RUBRIC OF WRITING 
Item Analysis Score Criteria of Scoring 
Content  30-27 
 
26-22 
 
21-17 
 
16-13 
Excellent : knowledgeable-substantive etc. 
Good : some knowledge of subject-adequate 
range. 
Fair : limited knowledge of subject-little 
substance. 
Very poor : does not show knowledge of  subject-
non substantive. 
Organization 20-18 
 
17-14 
 
13-10 
 
9-7 
Excellent : fluent expression-ideas clearly stated 
Good : somewhat choppy-loosely organized but 
main ideas stand out. 
Fair : not fluent-ideas confused or disconnected 
Very poor : does not communicate-no 
organization 
Vocabulary  20-18 
 
17-14 
 
 
13-10 
 
9-7 
Excellent : sophisticated range-effective 
word/idiom choice and usage. 
Good : adequate range-occasional errors of 
word/idiom form, choice, usage, but meaning not 
obscured 
Fair : limited range-frequent errors of word/idiom 
form, choice, usage 
Very poor: essentially translation-little knowledge 
of English vocabulary, idioms, word form. 
Grammar/ 
Language use 
25-22 
 
21-18 
 
17-11 
 
10-5 
Excellent: effective complex construction, few 
errors of agreement, tense, etc. 
Good: effective but simple constructive in 
grammar 
Fair : major problem is simple/complex 
construction in grammar. 
Very poor : virtually no mastery of sentence 
construction rules. 
Mechanic  5 
 
4 
 
3 
 
2 
Excellent : demonstrates mastery of conventions. 
Good : ocassional errors of spelling, punctation, 
capitalization, etc. 
Fair : frequent errors of spelling, punctuation, 
capitalization, etc. 
Very poor : no mastery of conventions, dominated 
by errors of spelling, punctuation, capitalization, 
paragraphing, etc. 
Total Score 100  
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Appendix 6. 
SCORE OF STUDENTS 
No 
Experimental group 2 Experimental Group 1 
Code Pre-Test Post-Test Code Pre-Test Post-Test 
1 AAA 58 65 AKN 56 68 
2 AH 65 73 AMR 65 76 
3 ANL 60 75 ANP 55 67 
4 ANR 65 77 AAA 58 68 
5 ANF 65 75 ADR 65 77 
6 AFA 70 79 AW 54 68 
7 ADN 63 75 APP 53 65 
8 ABAG 68 78 AAP 64 77 
9 DNV 57 62 AW 67 78 
10 FPAG 65 68 AFA 62   78 
11 FA 68 70 EPD 58 66 
12 LAP 65 62 FAP 68 79 
13 MLA 65 70 FR 60 78 
14 MHQA 60 67 FMB 64 75 
15 MUA 62 73 FZ 66 79 
16 MIS 67 76 FAB 60 78 
17 MAA 63 69 HLF 65 77 
18 MMH 65 77 INW 64 78 
19 MNS 62 73 ISL 65 76 
20 MRAP 57 65 IH 67 80 
21 MRTI 65 73 KNM 58 69 
22 MSI 57 66 KAW 72 82 
23 NAS 62 68 LM 69 78 
24 NW 53 60 MFK 71 80 
25 NN 68 79 MA 70 82 
26 NI 67 70 MNL 64 79 
27 PSP 60 73 NSZ 67 78 
28 RS 67 72 NA 67 79 
29 RRS 63 78 NA 58 72 
30 RMA 67 73 PN 65 78 
31 RNA 65 70 RNF 67 78 
32 SN 61 73 SVNCD 70 82 
33 SC 63 73 SI 68 80 
34 SIM 71 79 SAH 60 76 
35 SNAI 70 78 SEAP 65 78 
36 SA 65 78 YDS 65 77 
37 SAB 65 75 ZAS 65 79 
38 YAPW 55 63 ZFM 70 80 
  2414 2730  2427 2895 
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Appendix 7 
 
STUDENTS’ WORKSHEET IN PRE-TEST 
 
Pre test in Experimental group 2 
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Pre test in Experimental group 2 
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Pre test in Experimental Group 1 
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Pre test in Experimental Group 1 
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Appendix 8 
 
STUDENTS’ WORKSHEET IN POST-TEST 
 
Post test in Experimental group 2 
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Post test in Experimental group 2 
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Post test in Experimental Group 1 
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Post test in Experimental Group 1 
 
 
 
136 
 
 
Appendix 9. 
FREQUENCY DISTRIBUTION OF EXPERIMENTAL GROUP 1 
Post test score of Experimental Group 1 
 
 
 
 
 
 
 
Computation of Mean, Median, and Mode 
 
 
 
 
 
 
Tally data 
Class 
Limits 
Class 
Boundaries 
Frequency Tally Percentage 
Midpoint/ 
Median 
65-67 64.5-67.5 3 III 8% 66 
68-70 67.5-70.5 4 IIII 10.5% 69 
71-73 70.5-73.5 1 I 2.6% 72 
74-76 73.5-76.5 4 IIII 10.5% 75 
77-79 76.5-79.5 19 IIII IIII 
IIII IIII 
50% 78 
80-82 79.5-82.5 7 IIII II 18.4% 81 
Amount 38  100.0%  
 
N   38 
Sum    2895 
Highest score   82 
Lower score   65 
Range (r)   17 
Class   6.21 (6 is used) 
Interva l  2.8  (3 is used) 
Me = L+i  
𝑛
2 
;𝑐𝑓𝑏
𝑓𝑤
  
= 76.5+3 
38
2 
;12
19
 
 = 76.5+3(0.4)  
 = 77.7 
 
Mo = L+i  
𝑓1
𝑓1:𝑓2
  
= 76.5 + 3  
15
15:12
  
= 76.5 + 3 (0.6) 
= 78.3 
 
𝑥 = 
𝑥
𝑛
 
 = 
2895
38
 
 = 76.18 
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Appendix 10. 
FREQUENCY DISTRIBUTION OF EXPERIMENTAL GROUP 2 
Post test score of Experimental Group 2 
 
 
 
 
 
 
 
Computation of Mean, Median, and Mode 
 
 
 
 
 
 
Tally data 
Class 
Limits 
Class 
Boundaries 
Frequency Tally Percentage 
Midpoint/ 
Median 
60-62 59.5-62.5 3 III 7.9 61 
63-65 62.5-65.5 3 III 7.9 64 
66-68 65.5-68.5 4 IIII 10.5 67 
69-71 68.5-71.5 5 IIII 13.2 70 
72-74 71.5-74.5 9 IIII IIII 23.7 73 
75-77 74.5-77.5 7 IIII II 18.4 76 
78-80 77.5-80.5 7 IIII II 18.4 79 
Amount 38  100.0%  
N   38 
Sum    2730 
Highest score   79 
Lower score   60 
Range (r)   19 
Class   6.21 (6 is used) 
Interva l 3.1   (3 is used) 
𝑥 =
𝑥
𝑛
 
      =
2730
38
 
         = 71.84
  
Me  = L+i  
𝑛
2 
;𝑐𝑓𝑏
𝑓𝑤
  
= 71.5+3 
38
2 
;15
9
  
= 71.5+3(0.4)  
= 72.7 
Mo  = L+i  
𝑓1
𝑓1:𝑓2
  
= 71.5 + 3  
4
4:2
  
= 71.5 + 3 (0.6) 
= 73.3 
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Appendix 11. 
NORMALITY TEST OF EXPERIMENTAL GROUP 1 
NO X X-Xbar Zi F (Zi) S (Zi) F(Zi) – S(Zi) 
1 65 -11.18 -2.462 0.0071 0.0263 0.0192 
2 66 -10.18 -2.242 0.0122 0.0526 0.0404 
3 67 -9.18 -2.022 0.0202 0.0789 0.0587 
4 68 -8.18 -1.801 0.1056 0.1052 0.0004 
5 68 -8.18 -1.801 0.1056 0.1315 0.0259 
6 68 -8.18 -1.801 0.1056 0.1578 0.0522 
7 69 -7.18 -1.582 0.1251 0.1842 0.0591 
8 72 -4.18 -0.920 0.1711 0.2105 0.0394 
9 75 -1.18 -0.259 0.1977 0.2368 0.0391 
10 76 -0.18 -0.039 0.2578 0.2631 0.0053 
11 76 -0.18 -0.039 0.2578 0.2894 0.0316 
12 76 -0.18 -0.039 0.2578 0.3157 0.0579 
13 77 0.82 0.180 0.4013 0.3421 0.0592 
14 77 0.82 0.180 0.4013 0.3684 0.0329 
15 77 0.82 0.180 0.4013 0.3947 0.0066 
16 77 0.82 0.180 0.4013 0.4210 0.0197 
17 78 1.82 0.400 0.5596 0.4473 0.1123 
18 78 1.82 0.400 0.5596 0.4736 0.086 
19 78 1.82 0.400 0.5596 0.5 0.0596 
20 78 1.82 0.400 0.5596 0.5263 0.0333 
21 78 1.82 0.400 0.5596 0.5526 0.007 
22 78 1.82 0.400 0.5596 0.5789 0.0193 
23 78 1.82 0.400 0.5596 0.6052 0.0456 
24 78 1.82 0.400 0.5596 0.6315 0.0719 
25 78 1.82 0.400 0.5596 0.6578 0.0982 
26 78 1.82 0.400 0.5596 0.6842 0.1126 
27 79 2.82 0.621 0.7734 0.7105 0.0629 
28 79 2.82 0.621 0.7734 0.7368 0.0366 
29 79 2.82 0.621 0.7734 0.7631 0.0103 
30 79 2.82 0.621 0.7734 0.7894 0.016 
31 79 2.82 0.621 0.7734 0.8157 0.0324 
32 80 3.82 0.841 0.8023 0.8421 0.0523 
33 80 3.82 0.841 0.8023 0.8684 0.026 
34 80 3.82 0.841 0.8023 0.8947 0.0003 
35 80 3.82 0.841 0.8023 0.9210 0.0266 
36 82 5.82 1.281 0.8944 0.9473 0.0529 
37 82 5.82 1.281 0.8944 0.9736 0.0792 
38 82 5.82 1.281 0.8944 1 0.1056 
 
 
                 2895 
 X             76.18 
 Std.   4.54 
Normality 
post-test 
Lo Lt Status 
0.1126 0.1421 NORMAL 
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Appendix 12. 
NORMALITY TEST OF  EXPERIMENTAL GROUP 2 
NO X X-Xbar Zi F (Zi) S (Zi) F(Zi) – S(Zi) 
1 60 -11.84 -2.137 0.0158 0.0263 0.0105 
2 62 -9.84 -1.776 0.0401 0.0526 0.0125 
3 62 -9.84 -1.776 0.0401 0.0789 0.0388 
4 63 -8.84 -1.595 0.0606 0.1052 0.0446 
5 65 -6.84 -1.234 0.1056 0.1315 0.0259 
6 65 -6.84 -1.234 0.1056 0.1578 0.0522 
7 66 -5.84 -1.054 0.1469 0.1842 0.0373 
8 67 -4.84 -0.873 0.1977 0.2105 0.0128 
9 68 -3.84 -0.693 0.2578 0.2368 0.021 
10 68 -3.84 -0.693 0.2578 0.2631 0.0053 
11 69 -2.84 -0.512 0.2912 0.2894 0.0018 
12 70 -1.84 -0.332 0.3632 0.3157 0.0475 
13 70 -1.84 -0.332 0.3632 0.3421 0.0211 
14 70 -1.84 -0.332 0.3632 0.3684 0.0052 
15 70 -1.84 -0.332 0.3632 0.3947 0.0315 
16 72 0.16 0.028 0.4801 0.4210 0.0591 
17 73 1.16 0.209 0.5987 0.4473 0.1114 
18 73 1.16 0.209 0.5987 0.4736 0.1251 
19 73 1.16 0.209 0.5987 0.5 0.0987 
20 73 1.16 0.209 0.5987 0.5263 0.0724 
21 73 1.16 0.209 0.5987 0.5526 0.0461 
22 73 1.16 0.209 0.5987 0.5789 0.0198 
23 73 1.16 0.209 0.5987 0.6052 0.0065 
24 73 1.16 0.209 0.5987 0.6315 0.0328 
25 75 3.16 0.570 0.7088 0.6578 0.051 
26 75 3.16 0.570 0.7088 0.6842 0.0246 
27 75 3.16 0.570 0.7088 0.7105 0.0017 
28 75 3.16 0.570 0.7088 0.7368 0.028 
29 76 4.16 0.750 0.7743 0.7631 0.0112 
30 77 5.16 0.931 0.8289 0.7894 0.0395 
31 77 5.16 0.931 0.8289 0.8157 0.0132 
32 78 6.16 1.111 0.8749 0.8421 0.0328 
33 78 6.16 1.111 0.8749 0.8684 0.0065 
34 78 6.16 1.111 0.8749 0.8947 0.0198 
35 78 6.16 1.111 0.8749 0.9210 0.0461 
36 79 7.16 1.292 0.8944 0.9473 0.0529 
37 79 7.16 1.292 0.8944 0.9736 0.0192 
38 79 7.16 1.292 0.8944 1 0.1056 
 
 
                 2730 
 X             71.84 
 Std.   5.54 
Normality 
post-test 
Lo Lt Status 
0.1251 0.1421 NORMAL 
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Appendix 13. 
HOMOGENEITY TEST 
NO X1 X2 (X1)
2
 (X2)
2
 
1 60 65 3600 4225 
2 62 66 3844 4356 
3 62 67 3844 4489 
4 63 68 3969 4624 
5 65 68 4225 4624 
6 65 68 4225 4624 
7 66 69 4356 4761 
8 67 72 4489 5184 
9 68 75 4624 5625 
10 68 76 4624 5776 
11 69 76 4761 5776 
12 70 76 4900 5776 
13 70 77 4900 5929 
14 70 77 4900 5929 
15 70 77 4900 5929 
16 72 77 5184 5929 
17 73 78 5329 6084 
18 73 78 5329 6084 
19 73 78 5329 6084 
20 73 78 5329 6084 
21 73 78 5329 6084 
22 73 78 5329 6084 
23 73 78 5329 6084 
24 73 78 5329 6084 
25 75 78 5625 6084 
26 75 78 5625 6084 
27 75 79 5625 6241 
28 75 79 5625 6241 
29 76 79 5776 6241 
30 77 79 5929 6241 
31 77 79 5929 6241 
32 78 80 6084 6400 
33 78 80 6084 6400 
34 78 80 6084 6400 
35 78 80 6084 6400 
36 79 82 6241 6724 
37 79 82 6241 6724 
38 79 82 6241 6724 
 2730 2895 197170 221373 
 
 
(S1)
2 (S2)
2 F0 Ft Criteria 
28.13 22.15 1.26 4.11 HOMOGEN 
 
141 
 
 
Appendix 14. 
HYPOTHESIS TESTING 
NO 
EXPERIMENTAL Group 1 EXPERIMENTAL Group 2 
X1 X1-Xbar (X1-Xbar)
2
 X2 X2-Xbar (X2-Xbar)
2
 
1 60 -11.84 140.1856 65 -11.18 124.9924 
2 62 -9.84 96.8256 66 -10.18 103.6324 
3 62 -9.84 96.8256 67 -9.18 84.2724 
4 63 -8.84 78.1456 68 -8.18 66.9124 
5 65 -6.84 46.7856 68 -8.18 66.9124 
6 65 -6.84 46.7856 68 -8.18 66.9124 
7 66 -5.84 34.1056 69 -7.18 51.5524 
8 67 -4.84 23.4256 72 -4.18 17.4724 
9 68 -3.84 14.7456 75 -1.18 1.3924 
10 68 -3.84 14.7456 76 -0.18 0.0324 
11 69 -2.84 16.5856 76 -0.18 0.0324 
12 70 -1.84 3.3856 76 -0.18 0.0324 
13 70 -1.84 3.3856 77 0.82 0.6724 
14 70 -1.84 3.3856 77 0.82 0.6724 
15 70 -1.84 3.3856 77 0.82 0.6724 
16 72 0.16 0.0256 77 0.82 0.6724 
17 73 1.16 1.3456 78 1.82 3.3124 
18 73 1.16 1.3456 78 1.82 3.3124 
19 73 1.16 1.3456 78 1.82 3.3124 
20 73 1.16 1.3456 78 1.82 3.3124 
21 73 1.16 1.3456 78 1.82 3.3124 
22 73 1.16 1.3456 78 1.82 3.3124 
23 73 1.16 1.3456 78 1.82 3.3124 
24 73 1.16 1.3456 78 1.82 3.3124 
25 75 3.16 9.9856 78 1.82 3.3124 
26 75 3.16 9.9856 78 1.82 3.3124 
27 75 3.16 9.9856 79 2.82 7.896 
28 75 3.16 9.9856 79 2.82 7.896 
29 76 4.16 17.3056 79 2.82 7.896 
30 77 5.16 26.6256 79 2.82 7.896 
31 77 5.16 26.6256 79 2.82 7.896 
32 78 6.16 37.9456 80 3.82 14.5924 
33 78 6.16 37.9456 80 3.82 14.5924 
34 78 6.16 37.9456 80 3.82 14.5924 
35 78 6.16 37.9456 80 3.82 14.5924 
36 79 7.16 51.2656 82 5.82 33.8724 
37 79 7.16 51.2656 82 5.82 33.8724 
38 79 7.16 51.2656 82 5.82 33.8724 
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S = √
(  ;1)   :(  ;1)   
  :  ;2
 
 = √
(38;1)28.13:(38;1)22.15
38:38;2
 
 = √
1040.8:819.5
74
 
 = √
1860.3
74
 
 = √  .1 =  .   
T      = 
 1; 2
√
 
  
:
 
 2
 
 
   = 
76.18;71.84
√
 
38
:
 
38
 
 
   = 
4.3
√0.052
  
=  
4.3
0.553
  
=  7.8 
For n1+n2-2 = 38+38-2=74 t-table is 1.992 (ɑ = 0.05 / 5%) 
Ttable Tcount Criteria 
1.992 7.8 
Ha  accepted/Ho 
rejected 
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Appendix 15. 
PHOTOGRAPH 
 
Pre-test of Experimental Group 2 
 
 
Treatment in Experimental Group 2 
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Treatment in Experimental Group 2 
 
 
Post-Test Experimental Group 2 
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Pre-test of Experimental group 1 
 
 
Treatment in Experimental group 1 
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Treatment in Experimental group 1 
 
 
Post-Test in Experimental Group  
 
 
